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ABSTRACT 

This report contains analyses and interpretations by 
the Study Commission of data gathered by the Carnegie Commission on 
Higher Educat:on and the American Council on Education. Although the 
study was coapleted in 1970, there were many data tapes whxch had not 
been previously analy2ed~particularly those dealing with teacher 
education. Items based on the total undergraduate sample were first 
analyzed in relation to data from all education majors. The sample 
was then analyzed to obtain responses for all teacher candidates. The 
sample was further divided into elementary and secondary teacher 
candidates, and the total group was then divided into freshmen and 
seniors. Some of the areas covered by the survey included (a) student 
attitudes toward professional training, (b) authoritarian attitudes 
in studentSr (c) changes in student attitudes, and (d) student 
attitudes concerning student input. The document also includes 
information on the extent of the survey and on subsamples used. 
(PB) 
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(ConHnueti from Page 1.) 

therapy students (46.5 per cent). Considerably higher percentages 
of students in architecture (69.9 per cent), health technology (78,5 
per cent), and nursing (70.8 per cent) were opposed to busing. How- 
ever, these professions do not commonly have compulsory dealings 
with students. 



i Policy Implementation May Face Opposition 
If integration by busing is American policy, it is policy which 
^ will Imve to achieve realization in the face of the opposition of many, 
I many people \s^io occupy the day-to-day roles which can make the 
policy succeed or fail Tliis suggests threfi alternative solutions: 
( 1) that integration by busing is not now or may be declared by the 
courts or constitutional amendment not to be the policy of the 
country; (2) that national manpower policy may assume that na- 
tional racial policy is not a g^^rmane consideration in determining 
who should be admitted and who should not be admitted to a pro- 
fessional school or to a profession as people's attitudes will not 
affect their actions when they are under court mandate, or (3) that 
national mmipower policy requires that we pick a professional group 
which in attitude and tra'ning is prepared to carry out national 
policy. 



^\ . . national manpower policy may assume 
that national racial policy is not a germane 
consideration. . /' 



An alternative policy formulation has it that national historical 
policy requires integration where the benefit of minority children 
dictates integration and separation where it dictates segregation. 

Viis alternative of culture-based separate formal or informal 
education has been argutd for and allowed by the courts in the case 
of the Amish (Wisconsin vs. Yoder) and the Miccosukee Indians 
( the Bobby Qay case). Recently Michael Gross has argued ("Indian 
Control for Quality Education," North Dakota Law Review (1973), 
pp. 237-65) that, if the courts could order integrated schools in some 
areas on the grounds that, in those areas, minority children suffered 
irreparable harm from attending separated schools, the courts could 
also order separate schools where mixed schools created irreparable 
harm-a position which the Wind River Cheyenne Indian groups have 
sou^i and sustameJ m their Jeaimgs with the State of Wyoming. 
Were the "separatcu-communit} contruV position lu become public 
policy, iht 1970 fjool of ttacherS'io-be gives signs that it would 
support the posinon. Jliou^ busing kvos rejected i> shghtlj^ more 
than half of the sampL, the response lo the question, ''Where Ce 
facto* segregation exis. \ bL^^k people should be assured control 
over their schools, ** miMy^oit ^ that 69.6 petK^ent of education majors 
agreed. The oppositiot j .ommunivy -control of the organaed 
jeaching profession in the n .d-oO's dots not appear to be reflected 
m the attitudes of educa, ,n i^andidates of the hte 60's and early 
70s, However, c*jmmunity -control or 'separate posinons are noi 
^bbc policy or i^ourt policy except in unusual circumstances now. 

Administrators May Also Oppose Policy 



Graduate students m educational admmisrration gtvt. an indi- 
cation of the attitudes of those whom colleges ^f education are 
training for those admtnistrattve posts. These data \^re secured 
from the Carnegie Commission Survey of Graduate Students. Among 
educational administrators-in trainmg die item, 'Integration in ele- 
mentary schools should be achieved -even by busing'* was disagreed 
with by 66.6 per cent and stron^y supported by only 8.3 percent. 
Of these administrators 'ai- training, 70. 7 per cent disagreed with the 
statement "Any special academic program for black students should 
be administered and controlled by blacks, ** and the more narrowly 
constmcted item, "Blacks should control black segregated schools,** 
was disagreed with by 39.6 per cent of the administrators, supported 
"mth reservations" by 43.4 per cent of them, and stron^y supported 
by only 16. 9 per cent of administrators in training 



The unplemtataUon of an integration policy or of a commun- 
ity control i^ulture based "separate nation** policy Wijuld run into 
difficulty ai another level -given the 1969-70 pool of professionals 
ai trainmg ana given the assumpnor. that people will act the 
attitudes which they express in a questionnaire (which may be a 
suspect assumption). Almost every research study of educational 
change suggests that it requires the collaboration of buildinglevel 
\j. ' lis and middle-level administrators. 
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Tfius, at the administrative level, strong support for either 
integration by busing or community control was under 20 per cent, 
opposition to both integration and <.ommunity control had a critical 
mass of opposition - 66.6 per cent against busing and at least 39.6 
per cent against community cortrol 
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(Continued from Page 1) 

Tfiese stadstits tmy suggest tht need for. 

( I) Clearer policy guidelines from the courts as to what prin- 
Jples art to govern mtegration and separation d^^nsions, 

12) A strict recruitment of a professional pool of educators 
committed to Impkmtnting tht guidelines or a court 
indication that suJi polity questions are not genmne tu 
the retruitmcnt and litensing ufp/ofesuonals who offer 
a compulsory sen^ice. 

Shifting Policy Further Complicates Implementation 

The issue of recmitment and public policy istompounded by 
nvt> fiirther factors: 

(1) Integration-separation (and their "'remedies'*) policy is 
shifting: its changing may make diffiadt the elaboration 
of policy criteria in recmitment; 

(2) Professional staff recruited prior to polity formation 
tnay render new staff committed to new policy ineffec- 
tuai Previous studies suggest that in-service teaching 
staffs an opposed to integration. Teacl^rMnion beha- 
vior also suggests the opposition of some segments of the 
organized profession to community control 

Scleral simeys of administraturs-in-senite suggest a strong 
jppositjn tc integration or community tontruL The studits raise 
the question: 

(1) Should teachers and administrators bt examined and re- 
licensed on the basis of their attitude toward/willingness 
to carry (ing) out policy? 

(2) Should new teachers and administrators whose attitudes 
and training reflect public policy positions be placed in 
a sequence of ""reforming" schools with congenial in- 
service staffs as a test of the viability and meaning of 
court ordered policies where these are implemented by 
suppoi^tive staffs? 



^\ . . all teacher candidates are invariably more 
favorable than all education majors to v/hat 
would be regarded as minority responsive 

positions/' 



Similar questions as they apply to conceptions of ""profession- 
alism, " recndtmenf and licensing may also be raised with respect to 
a sequentt of further responses by pre-service teathers and adminis- 
trators: 

-On the cause:, of the behavior of "'victims** in our society. 

(a) Item 265, ""Tlie main cause of negro nofs is white 
racism " ( the Kemer report conclusion ), All undergrad- 
uate ediitation majors 60.3 per tent disagree, 39 J per 
cent agree, edutation administrators-ith training- 70.9 per 
cent disagree, 29.1 percent agree. 

(b) Item 262. ""Tlie poor could help themselves if they 
wanted to": All undergraduate education majors-56.8 
per cent agree, 432 per cent disagree, education admin- 
istrators-in-training-48.7 per cent agree, 51.2 per cent 
disagree. 

(c) Item 261. ""You hear too much about minority rights, 
and not enough about mqority ri^its": All undergrad- 
uateeducation majors- 56.9 percent agree, 43.3 per cent 
disagree, education administrators-in-training-62.2 per 
cent agree, 37.9 per cent disagree. 

-On opening up the system: affirmative action: 

(a) Item 128. ""Academic requirements for minority faculty 
appobitments should be relaxed": All undergraduate 
education majors- 81. 3 per cent disagree, 18.7 per cent 
agree, edutation administrators'in-training-87.5 percent 
disagree, 115 per cent agree. 

(b) Item 132. ""More minority students should be admitted 
to college, even by relaxing academic standards"'. All 
undergraduate education majors- 75. 7 percent disagree, 
24.2 per cent agree; education administrators-in-training 
-69.5 per cent disagree, 30.5 per cent agree. 

(c) Item 42- ""Most colleges are racist '\ All undergraduate 
education majors~4I.7 per cent agree, 58.3 per cent 
disagree, education administrators-in-iraining-30.6 per 
cent agree, 69.4 per cent disagree [Vie responses 
given by all undergraduate teacher candidates, to the 
questions used in the Carnegie schedule bearing on race 
illustrate differences between the attitudes of all educa- 
tion majors and all teacher candidates; all teacher candi- 
dates are invariably more favorable than all education 
majors to what would be regarded as minority-responsive 
positions. Vie difference on the various questions tends 
to be a uniform ""5 per cent more favorable" among 
teacher candidates (though 7 per cent fewer teacher can- 
didates than education majors feel one hears too much 
about minority rights and 3 percent fewer teacher can- 
didates disagree with the notion of admitting more mi- 
nority students to college by relaxing standards, )J 

In no case are education majors more in agreement with find- 
ings supportive of minority children and parents than other profes- 
sional groups or appreciably more supportive than the average 

(Continued on Page 4.) 
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undergraduate. In most cases, they are considerably less supportive 
than some other groups, notably those in art and art history, social 
work, and ethnic studies. Vieir attitudes also contrast markedly 
with those of minority undergraduates ornimonty education majors. 

Presently Schools of Education use the following criteria for 
the recruitment of teachers, according to a recent study by Martin 
Habermun: 



Criteria Used by 386 Colleges and 
Universities for Selecting Students 
Into Teacher Education Programs 



Rank Criteria Frequency 

1 College grades 344 

2 English proficiency 238 

3 Speech proficiency 237 

4 Academic references 205 

5 Direct experiences with children/youth 172 

6 References 164 

7 Direct interview . 161 

8 Physical examinations 158 

9 "Why 1 Want To Teach** statements 128 

10 Varied personality examinations/attitude tests 84 

1 1 High school grades 59 

12 Police record 31 

13 Loyalty oath 16 



71 JcZ/tr licensing cnttria astd in most states are described m a 
rLi,uu Stiidjr C^jmmissiun nt\\sleiier by Lawrtnce Freeman, Few 
stdtt^s mdudt m prts^nt rtcruitmeni or iicensmg criteria the acquisi- 
tion of attitudes or skills necessary to the implementation of either 
**integrationist** or "ailture-based separate community** policies 
( though several states now require training and experience in minor- 
ity culture). Vie draft guidelines for bilingual/bicultural programs 
proposed by the Center for Applied Linguistics do include such 
criteria as the follomng: 

T* *e teacher should: 

(1) Respond positively to /' ersity of beha- 
vior involved in cross-cultural environments; 

(2) Prepare and assist children to interact sue* 
cessfdly in a cross-cultural setting: 

(3) Assist children to maintain and extend iden- 
tification with, and pride in, the mother 
culture; 

(4) Use current research regarding the education 
of children in the US, from diverse linguistic- 
cultural backgrounds; 

(5) Understand the effect of socio-economic and 
cultural factors on the learner and on the 

O educational program; 
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(6) Recognize differences in social structure . . , 
and patterns of authority and their signifi* 
cance for the program; 

(7) Develop basic awareness concerning the im- 
portance of parental and community involve- 
ment for facilitating the learner's successful 
integration to his school environment, 

Tfie statement also includes as a criterion germane to licensing 
the following statement: "The school with a bilingual-bicultural 
education program should serve as a catalyst for the integration of 
diverse cultures within the community, " 

Criteria Swuld Not Violate Academic Freedom 

Were such criteria adopted mid used as part of recruitment and 
licensing practices, they would have to fulfill two fiirther sets of 
concerns: 

( 1) TJiat they be shown not to violate the academic freedom 
of the teacher (as in the case of the loyalty oath) or to 
be unconstitutionally vague (as have some licensing re- 
quirements that the teacher-to-be be "of good moral 
character" or show "reject for the hi^est ethical stan- 
dards of the community**); 

(2) That they be shown to be germane to the protection of 
the good of the child in the school or the protection of 
his or his parents* constitutional visits; or, particularly 
w^ere a mino^ty community-control board governs the 
school and licenses its teachers, that the licensing rubrics 
related to racism and culture be shown to be gennane to 
the teacher's fiilfilling tUe job assigned by the job de- 
scription {including dealing witi. the community or child 
in ways prescribed by the community governing board}. 

Whether the Carnegie statistics are taken as very meaningfiil or 
not, the issues which they raise are likely to be with us for some 
time, Tliey suggest the need for: 

A, A defmitive national policy with respect to integration 
and separatism of racial and cultural groups in the compulsory 
schools and the terms under which integration or separation are 
required 

B. The development of formal and informal criteria for 
entry to the professions charged with implementing court-ordered 
school policy such as are likely to assure its competent implementa- 
tion, or a court indication that court decisions as to racism and cuh 
ture are not germane to recruitment and licensing practice 

In summary: TJie Carnegie numbers raise the question of 
whether state respected definitions of a profession can exist which 
are independent of state public policy declarations of what the pro- 
fession must do. Another way the question mi^t be put is, "Can it 
be shown that there exists a 'state interest* in recruiting training, or 
licensing people in quantity who display an expressed willingness to 
carry out state policy?** 
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TEACHER MYSTIQUE' APPEARS CONFIRMED BY SURVEY 



By Jan Pieper 
Study Commission Editor 

Since H»gher Education appears to be clianging rather slowly 
(see article on p. 20), it is no surprise that our newest teachers (who 
were in college when the Carnegie Commission's survey was com- 
pleted in 1970) aren't much different from those who are well- 
establislied in the schools. 

Attributes which have become part of the teacher's mystique- 
general idealism and desire to serve and help others, a muted author* 
itarianism (certainly less than exists among administrators-see arti- 
cles on p. 1 and p. 8), a flexibility concerning future careers com- 
bined witli a general dissatisfaction witli, and desire to improve, 
career training (see article on p. 7 )-are still evident in recent tabu- 
lations of Carnegie statistics. 

However, some of the less positive cha»^acteristics traditioually 
attributed to teachers also seem as pronounced as ever among the 
new teacher candidates: they seem to show less interest than other 
students in intellectual matters and in acquiring a body of specific 
knowledge; they appear limited in their ability to relate to cultures 
different from white-middle-class milieus; some of them lack a sense 
of "mission" for teaching, because they are enrolled in teacher train- 
ing programs, but do not intend to make teaching a career. 

[It should be remembered that perhaps as many as three to 
sLx of every ten education majors never seriously intend to become 
teachers. (See paper by John Palmer of the University of Wisconsin 
quoted in the Study Commission's December, 1973, newsletter-box 
on p. 2. Palmer's study indicated that education majors can be 
roughly divided into three groups: (1) the four of every ten who are 
very interested in teaching and will be actively seeking jobs; (2) the 
three of that ten who will teach only if they get a job that suits 
them ill tlie geographical location they want; and (3) the other three, 
who want the courses and experience teacher training provides as a 
general education option and who have no intention of making 
teaching a career.)] 

Teacher Candidates' Aoded to 'Ed Majors* 

In mterpretmg results of the Carnegie data. Study Commission 
researchers first studied responses from "all education majors," 
Since these respondents would have been mostly elementary educa- 
tion majors (secondary education majors could classify themselves 
as mathematics majors, English majors, etc.), and would have inclu- 
ded a large portion of those whom Palmer calls "general eduction 
option" people, the data were reanalyzed to include as "all teacher 
candidates" also those who responded that they planned to enter 
teaching as a career eithet dementar> or secondary. The results 
were then computed separately for elementary and secondary future 
teachers. [The tables reprinted in the white section of tins news- 
lettt* sh^A responses b> percentages of "all education majors'* 
(the first group analyzed) and "all teacher candidates" (includes "all 
education majors** and all those who listed teaching as a "probable 
pRt ^cuoation" and as a "probable career occupation'*).] 
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Thw teacher as a selfless public servant is an image education 
majors surely recognize and want to perpetuate, and this may ac- 
count for some of the differences between "teacher candidate" 
responses and those of the total undergraduate sample to some of 
the Carnegie questions. 

(There is no way to determine the sincerity of the respond- 
ents' answers to questions about their attitudes, and conclusions 
drawn from differences in responses can be only speculative. How- 
ever, Study Commission staff members discussed many of the dif- 
ferences m an attempt to assess their significance for readers of the 
Study Commission newsletter. The following conclusions represent 
an attempt to help the reader detect which differences may be im- 
portant. They represent only an early, superficial, personal look at 
the Study Commission's analysis of the Carnegie data; final interpre- 
tations prepared by the statistical staff will be available from the 
Study Commission at a later date.] 

Sampling of Response from Education Majors 

-When asked about whether students should be required to 
spend a year in commimity service in the U.S. or abroad, 54.5 per 
cent of the teacher candidates said they "agree with reservations" or 
"strongly agree." The total undergraduate sample had 49.7 per cent 
who "agreed with reservations" or "strongly agreea." Future ele- 
mentary teachers (62.9 per cent "agreed with reservations" or 
"strongly agreed") differed by 13.4 per cent from future secondary 
teachers (49.5 per cent "agreed with reservations" or ''strongly 
agreed"). (See Item 56 in tables.) 

-More elementary education majors (59.5 per cent) than 
secondary education majors (53.9 per cent) answered ^'essential" 
to the question: "How important to your future are opportunities 
to be useful?" Of the total undergraduate sample, 48.9 per cent 
answered "essential." (See Item 163 in tables.) 

—There was nearly a 12 per cent difference between elemen- 
tary and secondary future teachers' responses to the question: "How 
important to your future is working with people rather than things?" 
Of the elementary teacher candidates, 73,4 per cent rated the con- 
cept of working with people "essential," and 61.5 per cent of the 
future secondary teachers answered "essential," Teacher candidates 

(Continued on Page 6.) 

^\ , . since (all education majors) would have 
been mostly elementary education majors (and 
therefore mostly v/omen~see chart on Page 18), 
... the data were reanalyzed to include. . . 
also those v/ho responded that they planned to 
enter teaching as a career— either elementary or 
secondary," 

id 



(Continued from Page 5.) 

as a uhole answered ^6 5 per cent "essential," compared with 52.6 
jvr went of the total undergraJuak sample. (See Item 166 in tables.) 

When asked to agree or disagree with the statement, "The 
chfef benefit of a college education is that it increases oiie*s earning 
power," 44.5 percent of future teachers answered "agree with reser- 
vations" or "strongly agree," compared with 50.4 per cent of "all 
undergraduates." Elementary education majors had 40.1 percent 
"agree with reservations" or ''strongly agree" answers, compared 
Willi 47.3 per cent of secondary teacher candidates. (See Item 276 
in tables.) 

-Only future social workers and criminologists (67.1 per cent) 
of those prepanng for "human services" careers were more likely 
ilian future teachers (63.3 per cent) to rank keeping up with political 
affairs as "very important" or "essential." Most other human ser- 
vices pre-professional groups had considerably lower percentages: 
architecture majors had 42.9 per cent marking "very important" or 
"essential" art and art history majors, 46.7 per cent; health technol- 
ogy, 36.4 per cent; nursing, 38. 1 per cent; phannacy, 33.7 per cent; 
occupational and physical therapy, 22.4 per cent; home economics, 
43.6 pel cent. (See Item 257 m tables.) 

-Very few (less than 1 per cent) of the students sampled had 
ever worked in the Peace Corps or VISTA. But 66.6 per cent of the 
future teachers said they would like to. Art students (75.6 pei cent), 
social work and criminology majors (81 per cent) and future thera- 
pists (88.8 per cent) were the only human services-related pre-profes- 
sional groups who had higher percentages ilian teacher candidates of 
those who said they would like to work in the Peace Corps or 
VISTA. (See Item 283 in tables.) 

-Only future pharmacists among the human services majors 
had a lowei perctintage of ">es*' answers than future teachers to the 
quc^Uur^ "li there any pruies&or in your major field wiih whom you 
often discuss topics in his field?" Tlie percentage of "yes" answers 
toi ail uriJeigiaduatCb was 40.1, for future teachers it was 40.0 
(elementary » 30.6, becondar>, 45.2). Architecture students (72.7 per 
cent), art and art l\Jstor> majors (66.1 per cent), health technology 
majors |66.2 per cent) and nursmg majors (51.8 per cent) showed 
more mterest in this i>pe of mtellectual pursuit. (See Item 205 m 
tables.) 



'1s there any professor in your major field 
with whom you often discuss topics in his 
field? ' 

Percentage of "Yes" responses: 

All Undergraduates— 46.1 
All Teacher Candidates— 40.0 
Elementary— 30.6 
Secondary— 452 



"To the question, **I.s there any professor in your major field 
with whom you often discuss other topics of intellectual interest?" 
the percentage of "yes" answers for all undergraduates was 33.2 per 
cent. Teacher candidates had 29.7 per cent *'yes'' answers (21.2 per 
cent for elementary and 33.4 per cent for secondary future teachers. 
(Teacher candidates showed sliglitly more interest in social conversa- 
tiofi witl^i their profc55crs than othei students, however.) (See Itcm^ 
207 and 209 in tables.) 

-Only home economics majors (79.6 per cent) and art and 
art history majors (76.7 per cent) exceeded teacher candidates 
(65.6 per cent) in having the highest proportion of "yes" answers 
among tlie human services majors to the question, "Is there any 
professor in your major field with whom you sometimes engage in 
social conversation?" Nursing majors had a similar "yes" response 
(65.0 per cent) to that of teacher candidates. The percentage of 
"yes" answers among all-undergraduates was 62.4; for architecture 
majors, 45.9; for social work and criminology majors, 38.9; for 
health teclinology majors, 39.1; and for therapy majors, 59.9. A 
higher percentage of secondary teaching candidates (69.1) than 
elementary (60.8) gave "yes" answers. (See Item 209 in tables.) 

-Wliile a relatively low proportion (about one-third to 40 per 
cent) ot teacher candidates said they talk about intellectual matters 
with a professor in their major either about his field (40 per cent) or 
other topics of intellectual interest (29.7 per cent), a higher propor- 
tion (65.6 per cent) said they sometimes converse socially with a 
professor in their major. This pattem is unique to teacher candi- 
dates. Home economics majors and nursing majors are most like 
teacher candidates, among the human services majors, but more of 
them (about half) discuss with a professor in their major, topics in 
his or her field. Teacher candidates exhibit this same pattem with 
regard to professors not in their major field (65.2 per cent some- 
times engage in social conversation). (See Items 205, 207, 208 and 
210 in tables.) 

Almost all students surveyed agreed (with reservations or 
strongly) tiiat colleges should be able to offer black studies pro- 
grams if they wish. (See Item 44 in tables.) But in response to the 
statement, "Any special academic program for black students should 
be administered and controlled by black people," fewer than half of 
the future teachers (44.7 per cent) as well as undergraduates in 
general (46,6 per cent) "agreed strongly" or "agreed with reserva- 
tions." Almost half (49 per cent) of the elementary teacher candi- 
dates "agreed with reservations" or "strongly agreed" with the state- 
ment, compared with 44.7 per cent of secondary teacher candidates. 
(See Item 43 in tables.) 

-In response to the question, "Have you tutored minority 
children?" more teacher candidates (81.1 per cent) than any other 
human services majors, with the exception of social work and crimi- 
nology majors (86.8 per cent) either had tutored minority children 
or said they would like to. More elementary teacher candidates had 
tutored minority group children (27.3 per cent) and more were inter- 
ested in tutoring them (61.6 per cent) than secondary teacher candi- 
dates (18.9 per cent had tutored and 58 7 per cent hadn't tutored, 
but would like to). (See Item 284 in tables.) 

[For other differences which appear to separate teacher candi- 
dates~as far as their attitudes are concemed-from other under- 
graduates and from other human services-oriented pre-professional 
^ groups, see Items 224, 134, 247, 239, 243, and 133 in tables.] 
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Views About Colleges 

Teacher candidates, in general, do not show much, more dis- 
satisfaccion with their professional training than students pursuing 
other careers. However, the consistenc> of their responses to the 
Carnegie questionnaire indicates a discouraging pattern of attitudes 
for elementary teachers-to-be. Future secondary teachers were closer 
in their responses about their college training to the overall under- 
graduate sample. 

Thougli many of the Carnegie questions dealt witli satisfaction 
with professional training, the following examples illustrate the 
general patf^rn of percentages. (See tables for other items related 
to attitudes towa.d teacher training, as compared with attitudes 
toward other pre-professional courses of study which deal directly 
or indirectly with "human services,") 

-"Professors in my major field give my work the attention it 
deserves," Percentages of "usually true'' or "almost always true" 
responses- all undergraduates, 74.6; teacher candidates, 70.4; ele- 
mentary, 68.5; secondary, 71.8. (See Item 60 in tables.) 

-"I find myself bored in class." Percentages of ''usually true" 
or "almost always true" responses* all undergraduates, 4L0; teacher 
candidates, 44 3; elementary, 45.8; secondary, 43.4. (See Item 63 
in tables.) 

-"I am not really learning my thmg important (ii true, does it 
bother you?)." Percentages of "true, plus yes, it bothers me" re- 
sponses: all undergraduates, 13.9; teacher candidates, I6.3;elemen- 
tary, 18.3; secondaiy, 14,7, [Art and art histoiy majors (22.4 per 
cent) and social work majors (27.8 per cent) had higlier incidence of 
"true, plus yes" responses, but most human services-related pre- 
professional groups had lower percentages than teacher candidates.) 
(See Item 85 in tables.) 

-"How important is it for you to get a detailed grasp of a 
special field?" Percentages of "fairly important" or "essential" 
responses: all undergraduates, 95.6; teacher candidates, 96.2; ele- 
mentary, 97.5; secondary, 95.5. (See Item 71 in tables.) 

—"How much of a detailed grasp of a special field have you 
received at your college?" Percentages of "much" responses; all 
undergraduates, 25,'^; teacher candidates, 21.4, elementary, 19.7, 
secondary, 22.4. Most other future professionals had higher percen- 
tages (ranging from 28 to 54 per cent) of "much" responses; only 
future social workers (14.2 per cent) and home economics majors 
(15.4 per cent) had fewer "much" responses than future teachers 
among those planning careers related to human services. (See Item 
72 in tables.) 

-"How important is it for you to get training and skills for an 
occupation?" Percentages of "fairly important" or "essential" re- 
sponses: all undergraduater 91.9; teacher candidates, 94.1; elemen- 
tary, 95.9. secondary, 93.1. (Elementary teacher candidates had 
68.6 per cent "essential" responses to the question, while 55.2 per 
cent of future secondary teachers answered ^ essential.**) (See Item 
75 in tables.) 

-"How much training and skills for an upation have you 
received at your colfege?" Percentages of "much" responses: all 
ui ^ lates, 20.7, teacher candidates, 18.6, elementary, 20.3, 
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of Education Studied- • • 

Attitudes of Elementary 
Teacher Candidates 
Slightly More Negative: 

Future Secondary Teachers 
Cioser to General Sample 
In Views Toward Their 
Professional Training 

secondary, 17.9. [With the original education sample, which was 
computed separately for types of colleges, junior college students 
had considerably fewer "much" answers to that question. Only 
1.6 per cent in education programs said they had received "much" 
training, compared with 27.5 per cent of all junior college under- 
graduates. However, teacher trainees in universities (34.7 per cent) 
and four-year colleges (23.5 per cent) had higher percentages of 
"much" answers than the overall undergraduate sample~20.0 per 
cent in universities and 16.3 per cent in four-year colleges.] (See 
Item 76 in tables.) 

-"How important is learning to get along with people?" Per- 
centages of "essential" responses; all undergraduates, 76.0; teacher 
candidates, 79.7; elementary, 81,6; secondaiy, 78.7. (See Item 77 
in tables.) 

-"How much have you learned about getting along with 
people?" Percentages of "much" responses: all undergraduates, 
50.7; teacher candidates, 50.4; elementary, 52.5; secondaiy, 47.3. 
(See Item 78 in tables.) 

tttttttttt 

"How much training and skills for an occu- 
pation have you received at college?" 

Percentage of "Much" Responses: 

Ail Undergraduates-- 20.7 
Teacher Candidates— 18.6 

University Undergraduates-~20.0 
University Teacher Candidates-34J 

Four-Year College Undergraduates~16.3 
Four-Year College Teacher Candidates-235 

Junior College Undergraduates-27.5 
Qunior College Teacher Candidates— 1.6 



Future Teachers Not Much Different in 'Authoritarianism' Indicators 



Exception; 
Junior College Education 
Majors Appear To Be 
Much More Authoritarian 
Than Other J.C. Students 



Future teachers were about like other students on most varia- 
bles dealing with authoritarianism, according to recent tabulations 
of Camegie data, and elementary and secondary teacher candidates 
did not differ greatly. It might be hoped by some teacher educators 
that :>tudenti> entenng teacher education progiams would be less 
authoritarian than other students, since they will be influencing 
future generations to such a degree. However, wherever future 
teachers appeared less authoritarian, the differences were slight. 
(Seniors did appear less authoritarian than freslimen, though, in 
almost all cases. See tables in white section.] 

Items that deal witli autlioritarianism are based on the follow- 
ing components, devised by Adomo et aL and listed by the Carnegie 
Commission (T. Adorno, E. Frenkel-Brunswik, D.J. Levinson and 
R.N. San ford. Vie Authoritarian Personality, New York, 1950): 

1. Conventionalism- rigid adherence to and overemphasis 
upon middle-class values. 

2. Authoritarian v..<bmission-exaggerated, emotional need 
to submit to others and uncritical acceptance of a strong 
leader. 

3. Authontanan Aggression- favoring condemnation, total 
rejection, stern discipline, or severe punishment as ways 
of dealing with people who deviate from conventional 
values. 

4. Anti-intraception-disapproval of a free emotional V.\c, 
or the intellectual or theoretical, and of the mpr ic-jf d. 
The anti-intraceptive person . . . rejects feelings, JV. 'tisi^^, 
and other subjective or tender-minded phenomei^a. 

5. Supen»tJtJon and Stereotype-implies a tenuenc> i.i, . 
responMbility from witlim the individual outo i at>ic- 
foices beyond one's control ar»d ... a tendency lo Mihk 
in rigid, oversimplified categories. 

b. Power and Toughness- aligning of oneself with power 
figures . . . [and] a denial of personal weakness. 

7. DestrucUveness and Cynicism- a rationalized aggression. 

6. Projectivity- [exaggerated] disposition to believe that 
wild and dangerous thmgs go on m the world. 



A few brief examples of tabulated results follow: 



Sex— exaggerated concern with sexual goings*on, and 
punitiveness toward violators of sex mores. 
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1. Student dcnionstrations hcivc no 
place on a colle^'C campus (Item 45). 


29.3 


27.4 


29.2 


25.2 


2. Students \Wio disrupt the func- 
tioning of a college should be expelled 
or suspended (Item 47). 


63.7 


62.0 


62.6 


60.8 


3. Most college officials have been 
too lax in dealing with student pro- 
tests on campus (Item 49). 


48.5 


45.2 


44.2 


44.1 


4, I believe there is a CJod who 
judges men (Item 136). 


75.3 


80.2 


78.4 


80.9 


5. College officials have the right 
to ban persons with extreme views 
from speaking on campus (Item 143). 


25.4 


21.3 


19.8 


21.0 


6. Students should have a major 
role in specifying the college curri- 
culum (Item 372). 


74.2 


77.3 


79.8 


77.6 


7. Marijuana should be legalized 
(Item 378). 


45.9 


44.4 


44.6 


45.7 


8. Divorce laws should be liber- 
alized (Item 379). 


52.0 


50.0 


45.4 


54.2 


9. Under some conditions, aboi^ 
dons should be legalized (Item 380). 


85.8 


84.1 


84.4 


84.9 


10. Capital punishment (the death 
penalty) sliould be abolished (Item 
382). 


62.5 


63.4 


65.8 


63.6 



In the sample originally tabulated (education majors, including 
ihose who ma> not plan to teach), which was computed separately 
for different types of colleges, there was a definite pattern of junior 
college education majors being more authoritarian than future teach- 
ers in other colleges. In addition, the authoritarian tendencies of 
future teachers in junior colleges were stronger than for junior col- 
lege students as a whole (even though university and four-year 
college students were less authoritarian than the average junior col- 
lege students). For instance, the statement dealing with capital 
punistiment being abohshed was answered *'siiongl> agree" by 33.7 
per cent of university education majors, by 41.9 per cent of four- 
>cai college education majors, and by 9.2 per cent uf juniur college 
education majors, even though 37.2 per cent "strongly agreed'* in 
the total junior college sample. 
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Compared With^All Other Undergraduate Students. . . . 

Senior Future Teachers Seem More DissatLsfied, 
But Freshmen. Candidates Have Fewer Complaints 

By Jan £*icpcr 
Study Commission Editor 

After foui >carb uf cullcg^, i»tuJcnti»' attitudci> and beliefs are expected tu be different from those they expressed as entering fresh- 
men Tlirougli natural maturation and the college process, future teachers would be hkcl> to reflect the same kmds of ^.hanges that take 
place in other students. 

In an cff^-rt to find out if teacher training is helping to produce unusual differences between freshm*; and seniors. Study Conimis* 
ii^'H rc^earwhers ran the Carnegie ComniisMon statistics tliiou£;li the computer one more tune. (Freshman responses were separated from 
tliose of seniors and the differences were computed.) 

Tliougli the teacher waiididales were similar to most students in responding to many of the questionnaire items, there were 5ome 
items on whidi the differences between frcslimen and senior future teachers varied enough from the aggregate differences of undergrad- 
uate iluJents to iruiicatc some possible relationship to their training, [Tables rti^ording fresh man- to-senior differences in the total under- 
graduate samplt arc not printed in the tables section of this newsletter but are available from the Study CunwussiunJ 

Statistics Reflect Only Speculation of Changes 

No actual **changc pattern" would be observed, since the sample was not lon^tudinal - it dealt with separate groups of freshmen and 
serior^ polled at the :>anie time fiom a cross section of urtdergradu^ites, not with tlie same students as they progressed from the freshman 
tu the senior year. The observations reported on therefore indicate only numencal differences m percentages, and any "change** observed 
between t'reshmen and seniors is based on speculation, indeed, if seniors were different in attitude from freshmen (and they usually 
proved to be), numerous factors might have caused the differences* College experiences and formal training may have been only minor 
factors. 

However, iomc of the consistent differences which the Camegie data reveal add up to what migfit be interpreted as a rather devas- 
tating indktment of teaJiei education. For instance, thougli senior teachers-to-be appeared to be less aulhontanan than freshman future 
teachers as expected (sec p, 8 for measures of authoritarianism used), they seemed more cynical about their educaUon and more cnti- 
^al '^f their protcssors and their college^ than comparable groups of students outside the teacher training programs. In some cases, where 
frcslinicn appeared to be diglitly more approving of certain aspects of college if they were entering teacher training, the seniors who were 
future teachers were less approving than most undergraduate seniors* 

(Continued on Page 1(X) 



CROSS-SECTIONAL DESIGN NOTED 

It b in^rtant to remember that tbe study being dis- 
cussed here Bad a cross^ttonal ^s^, so that opinions 
secured were tliose of freshmen and seniors in colleges and 
univer^ties in the 196^70 acsrfcmic year. It could be that 
differences between fr^men and seniors merely reflect tlie 
differences in atttto^ aixl opmicms of coUege and university 
sttuknts wiili difiermt cohort expenences, rathe;; tlian bemg 
due to experknces occun&g during tbe academic ca]\2er« 

WhSe we recognized the Hmitatioas of the study cfesign, 
we tbo^t it would be kfoimative to compare fieshn^ and 
aeiior tesdier candidate with ^ ondetsraduate fre^unen and 
seniors. It is b^dy onlltety )&at diifereoces between fredi- 
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men and senic^ are hot due to some extent to experiences 
of seniors dutii^ thehr undergraduate career, and certainly less 
likely that any difference could be attributed to cohort diffe^ 
oices in a national sample of the magnitude of this one. 

Therefore it seems quite reasonable to suggest fliat dif- 
ferences between freshmen and seniors are di^ to changes 
Vibkh occurred in the attitudes and opinions of seniors dnce 
thdr freshman year. SuK^e j^enior te«ier canrlidates are just 
mmiths avi^ from enq^Ioyment as teadwrs, the attitudes 

they hc^d near the end of thdr un(fergr^uate education 
are importmit mdicators of &eldnd of teachen which schools 
of education are tumlng out 

->DsYld Sdmd Vl^eseaich Associa^ 
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In general, differences between freslimcn and scniors-aniong 
future teachers and among other students--did not vary greatly from 
diflerences recorded in earlier lon^tudinal studies (those which fol* 
lowed the same students over a period of time). Researchers such as 
Paul Dic>y:K Kenneth Kcnniblon and tMaik Ger^on, David A. Goslin 
ard William G Perry have reported extensively on typical changes 
wluch occur in college students. (See box on p. 1 1 for specific refer* 
enwe:>.) Tliere ib a geneial liberaludiiun of outlook and mcreased 
autonomy, openmindedness. cognitive realism and independence of 
moral judgment during the period ofhiglier education. Along with 
tins usualb con\c% according to several researchers, a decline in 
autlioritarianbm, dogmatic cilmowcntrisui, prejudice, and unthinking 
adherence to dominant traditional values. 

The majority of college students leam to leave behind the ten- 
dency to divide all questions into true oi false and begin to consider 
the divergence of opinion wliich they encounter and move to a state 



"Most American colleges rewarcJ conformity 

and crush creativity/' 

Percentage of ''Strongly Agree" responses: 

All Undergraduate Freshmen-10.2 
Teacher Candidate Freshmen- 6.4 
All Undergraduate Seniors—16.3 
Teacher Candidate Seniors— 23,0 



of relativism, where all questions become a matter of perspective 
and require a "weigliing of facts and opinions." (See box on p. 13 
fui Muitin Hdbcrman's diicssment of likel> changes reiuhmg from a 
college education and for his suggestions about why changes may be 
greater for teacher candidates.) 

'Crushing Creativity' Noted by Future Teachers 

By comparing results in tlie tables published in tliis newsletter, 
the reader can get an Idea of the kinds of differences teacher training 
may be encouraging. A representative sampling of items follows. 

-As miglit be expected, more seniors than freshmen agreed 
witli the statement, "Most American colleges reward conformity and 
crush cieatWity/* But where the difference was moderate among all 
undergraduates, future teachers showed a large difference- from 6.4 
per cent "strongly agreeing*' as freshmen to 23 per cent "strong 
agreement" among seiJors, neariy three times as large a difference 
Q ntagc as in other students. For the total undergraduate 



'\ i . typical changes which occur in college 
students (include) . . , a general liberalization of 
outlook and increased autonomy, openmindedness 
. . . and independence of moral judgment." 



sample, 10.2 per cent of the freshmen and lo.S per cent of tlie sen- 
iors "agreed strongly." (Othei i.hoii.es of response were 'agree witli 
reservations," "disagree" or "strongly disagree,") (See Item 41 m 
tables.) 

-Undergraduates were given the choice between "true" oi 
"false" responses to their belief in die statement, is difficult both 
to get good grades and to really leam something." Hie difference in 
percentage of "true" answers between freshmen (32.2 per cent) and 
seniors (42.4 per cent) was more than three times as large among 
future teachers than in tlie overall student sample, in which freshmen 
had 32.3 per cent "true" answers and seniors had 35.6 per cent. 
(See Item 88 in tables.) 

-To the statement, "Most faculty in my college ai« strongly 
interested in the academic problems of undergraduates," future 
teachers who were freshmen responded about like other freshmen- 
64.2 per cent "agreed with reservations" or "strongly agreed," com- 
pared with 64.1 per cent of freshmen in die total sample. But the 
senior teacher candidates' agreement was considerably less-48.0 per 
cent-while seniors in the total sample differed only sliglitly from 
freshmen, as 60.3 per cent agreed. (See Item 126 in tables.) 

Teachers-To-Be Less Satisfied With Guidance 

-Advice and guidance from faculty and staff appeared to be 
somewhat deflcient for future t<)achers responding to the Carnegie 
questionnaire, if seniors' assessments were valid. The students could 
(Continued on Page 1 1.) 

"Most faculty in my college are strongly 
interested in the academic problems of 
undergraduates/' 

Perceiitage of "Strongly Agree" or "Agree with 
Reservations" responses: 

All Undergraduate Freshmen -64.1 
Teacher Candidate Freshmen-- 64.2 
All Undergraduate Seniors— 60.3 
Teacher Candidate Seniors- 48.0 



(Continued from Page la) 



respond •*nol cnougli" "about the riglil aiuounl " or "loo much " 
10 the question, "How much advice and guklaricc from the faculty 
have you had?" Wliile only 44.9 per txMit of the freshmen teacher 
candidates mdicated "not enougli" guidance, 64 per cent of the 
seniors said tliere was "not enougli." Tliojc teachers-to-be who 
answered "about nglit" were fewer among seniors llian among 
freshmen: 516 per cent of the freshmen re$j)onded that diey re* 
ceivcd about the riglit amount, but only 35.7 percent of the seniors. 
Tliis would not be particularly alarming if it did not differ so much 
from tl>e general run of student opinion. In the total sample, 52.1 
per cent of the Ireshmen said lliey were getting about the riglit 
amount (nearly ilie same as future teachers as freshmen), but in the 
senior year 47,4 per cent of the total sample responded that they 
were receiving the nglit amount. Thus the difference among future 
teachers was nearly four times as large as the difference between 
freshinon and seniors in the overall sample. In addition, only 51.6 
per cent of the seniors in the total sample said ihey weren't getting 
enough guidanvc, a:> *,umparcd wuh (>4 pci ccra uf future leaJiers di 
seniors (see also Item 159 in tables): 



Teacher Candidates 
Fftihnicn Seniors 



Total Undergraduate Sample 
Freshmen Seniors 



''How much advice and guidance from the 
faculty have you had?" 

^\ . . the difference anRong future teachers was 
nearly four times as large as the difference 
between freshmen and seniors in the overall 
sample." 



Not Enough 



44.9^^ 



64m 



46.27c 



51.6% 



About the 
Ri^ht Amount 



52.6 



35.7 



52.1 



47.4 



Too Much 



2.4 



0.3 



1.7 



1.0 



-In response to the statement, "Professors in my major field 
give my work the attention it deserves," freshmen in teachers col- 
leges answered 80.1 per cent "usually tnie** or '^always true " while 

(Continued on Page 11) 



Thet;^ researcb studies desi with cfasnges vfhkh 
jjlsict in student atdtudes duiing tbeir cdlege yean: 

-Bud Ditssdi. •*Tbe Impact of Higher Education on 
Stadcat^ttiitwfcs, V^Jd^a Jwd Ciitfcal Thinking AbHitfes,** in 
BSHtoa Shotei, l^^mbtg cndxthe Professions (Athens, 1968), 
pp. 105-204* 

— T&nncth A. Fcldxnan kad Hwodom M. Ncwcomb, The 
Impact of Colkgt on Smdm^ (San Fmtdsco: lossey-Bass, 
1968), 

-QmMCk!rin*"!mp«ctIhuir3Col in Alkgite 
md WlmtEhe? A Rerhv^ofthe Comtatismd Consequences 
of a Odkse EdueaUoni "^d. by Stephen Withey ot (draft pie- 
paied f(^>tb6:C8n^^ Commiskm on Hl^er Education, 
Yodc, and HcCU^swliai BookCo*) 

•^Kenneth Kecniston ml Matk Getzon, ^Humsn ami 
SoiMBtve&tSt**tMiv€rsclinifier Education: Costs and Bene^ 



fits (Washington, D,C.: American Council on. Education, 
1971). 

-Lawrence KohIbcig,**Statc and Sequence: TheCogni- 
tive-Devdopmental Appn)2d>;4o Sa^tetion,** inJ7^6o^?Ar 
ofSoc&dkation^theoiy and Researdi, ed. by Davidl A, Goaiin 
(Chica^: Rand*icNdIy, 1969). 

-Waiiam G. Peny, Jr., Forms of Intettectud and Ethtad 
Depehpmenttn she CoIIese Years <Ktw York: Hoit,Rinehart 
andWiaston,1970). 

-Nevitt Sanford, ei, The American College: A Ak- 
chohglccd and Social Interpretation of B^er Learning Qim 
York: Wflcy^d Sons, 1962). 

-James U TVcnt aad Leland Medsker, Btyond Hish 
School: A P$ychosoctologcd Study of 10,000 Hi^ Scht^ol 
Greuluates {Sml^tsncisco: Jo^-Bass, 1968). 
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(Continucii from Page 11.) 



69.9 per cent of the seniors gave tliese responses (a difference of 
10.2 per cent). The total sample showed only a negligible difference 
between freshmen and seniors-1.7 per cent (77.3 per cent for fresh- 
men and 75.6 per cent for seniors). (Other possible responses were 
"usually false" or *'almost always false.") (See Item 60 in tables.) 



Relevancy of Colfege Training Questioned 

Responses to the statement, "Much of what is taught at my 
college is irrelevant to what goes on in the outside world " indicated 
that the differences between freshmen and seniors was nearly four 
times as great among future teachers than among the total under- 
graduate sample. Slightly more than one-third of the freshman 
teacher candidates (36.5 per cent) "agreed with reservations" or 
"strongly agreed" with the statement, while nearly half (49 percent) 
of the seniors gave one of those responses. (Other choices were 
**disagree with reservations" or "strongly disagree.") Among the 
total group of students, 41.8 per cent of the freshmen and 45.2 per 
cent of the seniors "agreed with reservations" or "strongly agreed." 
This is one example out of several which indicate that future teach- 
ers as freshmen had more favorable attitudes toward their colleges 
than students in general and that senior teacher candidates had less 
favorable attitudes than the aggregate of all students. (See Item 125 
in tables.) 

-The validity of the previous item was somewhat reinforced 
by the responses to a similar question: "Course work rfiould be 
more relevant to contemporary life and problems.'* The difference 
in percentage of "strong agreement" between freshman and senior 
teacher candidates was about twice as higli as the difference between 
freshman and senior students who were not teacher candidates, 
though there was general agreement with the statement among all 
students and no differences were large, (More than 90 per cent of all 
SiUdents in all cases-freshmen and seniors-either "agreed with re- 
servations" or "strongly agreed," but 49,4 per cent of freshman 



"Much of what is taught at my colle<;..- is 
irrelevant to the outside world." 

Percentage of **Strongly Agree" or **Agree with 
Reservations" responses: 

All Undergraduate Freshmen-41.8 
Teacher Candidate Freshmen— 36.5 \ 
All Undergraduate Seniors-45.2 | 
Teacher Candidate Seniors- 49.0 

] 
\ 



future teachers and 58.3 per cent of the seniors "strongly agreed," | 

while 44.9 per cent of the freshmen and 49.3 per cent of the seniors \ 

in the total^ sample "strongly agreed.") (See Item 54 in tables.) | 

-To the statement, "The best way to make it is to teD the | 

professors what they want to hear," 16.8 per cent of the freshman | 
teacher candidates said that was "always true," but 27.0 per cent of 

the seniors thought so-a difference of 10.2 per cent, which is not ! 

necessarily surprising. However, the future teachers' responses were ! 

quite different from those of the total sample, in which freshmen 1 
(22.9 per cent said "always true") and the seniors (24.6 per cent 

said "always true") differed by only 1.7 per cent. (See Item 70 in \ 
tables.) 



Less Authoritarianism Among Seniors 



^'In most cases, teacher candidaJes as seniors 
appeared to be slightly less authoritarian than 

other students.'' 



Several questionnaire items seemed to indicate that future 
teachers follow the normal pattern of becoming less authoritarian 
during their college years (see p. 8 for measures of authoritarianism 
used). In most cases, teacher candidates as seniors appeared to be [ 
slightly less authoritarian than other studentc. A few examples | 
follow: I 

I 

-In response to the statement, "Students who disrupt the \ 
functioning of a college should be expelled or suspended," teacher ? 
candidates seemed less authoritarian tlian other students' to begin i 
with ("strong agreement" among freshmen was 31 per cent for j 
future teachers and 35.5 percent for others). Seniors showed larger | 
differences from the general student distribution. Only 22.1 per ] 
cent of senior teacher candidates "strongly agreed" with the state- | 
ment, compared with 28.8 per cent of the total sample of seniors. 
(See Item 47 in Appendix.) 
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-Teacher candidates as freshmen (26.2 per cent "agreeing with 
reservations" or **strongIy agreeing") did not differ much from other 
students in response to the statement, "College officials have the 
right to ban persons with extreme views from speaking on campus" 
(27.7 per cent "agree with reservations" or "strongly agree"). But 
seniors among iuturc teav^hers were farther below other students on 
this indicator of authoritarianism. Seniors who planned to become 
teachers had a 16.2 percentage of "agree with reservations" or 
"6trungl> agree" responses (10 per cent lower than freshmen), while 
seniors in the general sample showed 23.2 per cent agreement (4.5 
per cent less than freshmen). (See Item 143 in tables.) 

-Legalization of marijuana was favored by more teachers col- 
lege seniors, tliough future teachers as freshmen were slightly less 
strongly in agreement than other freshmen. "Strong agreement" 
with the statement, "Marijuana should be legalized," was 10 per cent 
greater among future teachers as seniors (26.1 per cent "strong 
agreement") than among freshmen (16.1 per cent "strong agree- 
ment"). In the general student population seniors (24.2 per cent) 
differed in "strong agreement" from freshmen (19.0 per cent) by 
only 5.2 per cent. (See Item 378 in tables.) 
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''Marijudnd should be legaiized/' 

Percentage of "Strongly Agree" responses: 

All Undergraduate Freshmen-19.0 
Teacher Candidate Freshmen— 16.1 
All Undergraduate Seniors- 24.2 
Teacher Candidate Seniors— 26.1 
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COMPARED WITH PROFESSORS IN OTHER FIELDS. . . 

Education Faculty Somewhat More Open To Student Input 



By Paul A. Olson, nir^ctor, 
and David Schadt, Research Associate, 
Study Commission Staff 

Colleges of Education have sometimes m recent studies been 
descnbed as •"autlioritarian," resistant to siuclent input and uncon- 
cerned tor undergraduate students. Tlie charge has been put in 
iitudent pubhcations, government-sponsored conference statements 
and books of the '^How Higher Education Fads" vintage. Tlie 
charges seem to be halt-truths at best-particularly if the education 
department is compared with the rest of the university. Education 
colleges and departinents are not marked by not wanting to provide 
students a rule, but by having less treedom to provide them a full 
role and by not fighting for such a role for them. They are not 
marked by indifference to undergraduate teaching so much as by a 
diffuse sense of mission. 

Tlie educauon students answering the Carnegie questionnaire 
agreed strongly (77.3 per cent) tliat students sliould have a major 
role in specifying tlie curriculum. About half (50.9 per cent) said 
they believed that faculty promotions should be based on student 
evaluations. And, in general in answers to other questions, students 
in the Colleges of Education seemed to be asking for input in the 
organization's conduct of its activities. 

Results of tlie Carnegie survey of faculty members indicate, 
however, that Colleges of Education are not any more adverse to 
student participation than other segments of the university; in fact, 
they are somewhat more open to it than other segments (although 
they tend to feel that the appropriate role for students is an infor- 
mal one). 



In student discipline, most of the faculty said they believed 
undergraduates should have voting power on committees (54.6 per 
cent) or control of the process (13.3 per cent). As to the provisions 
of the bachelor's degree requirements, 59 per cent of the faculty 
said they believed students should have a consultative role, formally 
or informally, and the others spHl between their having voting power 
on committees (19.3 per cent) or Httle or no role (21.7 per cent). 
Over one-third (36.2 per cent) of education faculty said they beheved 
that undergraduate education would be improved if the undergradu- 
ate institutions were governed by faculty aiid students. In general, 
more education faculty were open to strong formal or informal 
student participation in the shaping of the undergraduate program 
than the faculty in other professional areas, save social work and 
architecture. In view of the education faculty*s apparent willingness 
to design programs in relationship to their clients, it is particularly 
unfortunate that the faculties are hamstrung by accreditation and 
licensing requirements. For faculty who do not want student parti- 
cipation, there is the possibility of appr*al to the licensing and accre- 
ditation requirements to prevent the formulation of reform. 

Indeed, education faculties generally indicate a commitment 
to more student access to field work (67,4 per cent); more attention 

(Continued on Page 15.) 



(Wlien faculty members respondea to a series of questions with 
regard to undergraduate participation r decision making, the possi- 
ble responses ranged from control through voting power on commit- 
tees or through tomial or informal consultation, to little or no role 
in decision making.) 

Education Faculty Open to Student Input 

In faculty appointments and promotions, 45.7 per cent of the 
education faculty responded that undergraduates should have little 
or no role and 45.3 per cent said they believed that students should 
be consulted formally or informally. 



providing for the content of courses, most of 
the faculty responded that they believed students 
should have a formal role— either formal con- 
sultation. . . or voting pov/er on committees.'' 



In admissions poHcy, the largest percentage of faculty (54 per 
cent) said they believed that students should have either an informal 
or formal role, while ti e remainder split between students having 
voting power on commi tees (20.8 per cent) and tiieir having Httle 
or no role (25.1 per cent). In providing for the content of courses, 
most of the faculty responded that they believed that students 
should have a formal role^-either formal consultation (39.5 per cent) 
nr wntjno pQwcr on commlttccs (20.3 per cent). 
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to Students' emotional growth (84.3 per cent); more attention to 
issues of relevancy (91.2 per cent). They see themselves as con- 
cerned for tlie provision of quality teaching services and, althougli 
the> are not deeply i^ympatheik to non-mainstream cultures, the> 
do not come across as rank bigots. For though education faculty 
are not deeply committed to "cultural pluralism" or to the use of 
Juration as an inblrument of ju^tke, tlie> arc more strongly com- 
mitted than are most professional or pre-professional faculties. At 
ieast* this is suggested by the education faculty Carnegie responses: 

. Education Social Aicht- Phy& Home 

Faculty Work lecture Law Nursing Ed, Ec. 



^\ . . though education faculties are not deeply 
committed to ^cultural pluralism/. . . they are more 
strongly committed than are most professional 
or pre-professional faculties." 



—Institutions should be actively engaged in solving social problems: 
Strongly 

Agree 318 54.8 29.4 26.2 29.1 17.3 17.9 
Agree with 

Reservatiom 42.3 25.5 39.1 34.4 49.6 45.2 55.0 

More minority undergiads should be admitted even if through re- 
laxed standards: 
Strongly 

Agree 16.6 35.2 18,8 20.7 7.7 4.4 4.4 
Agree with 

Reseri^ations 33.6 38.2 23.6 36.6 28.8 17.1 21.5 

-Black studies programs diould exist at institutions with substantial 
black enrollment: 

Strongly 

Agree 28.8 41.6 32.3 22.6 30.0 19.4 23.8 
Agree with 

Reservations 39.3 40.4 47.0 40.5 49.6 40.8 47.3 

—Black people should admuuster and control special academic pro- 
grams for black people: 
Strongly 

Agree 30.0 6.1 6.0 2.2 2.1 1.0 2.3 
Agree with 

Reservations 19.7 40.9 25.9 17.0 27.6 17.6 22.0 

-Black people should control "de facto" segregated schools. 
Strongly 

agree 18.2 33.7 23.6 44.5 23.2 16.9 23.2 
Agree with 

Reservations 43.0 44.3 48.1 46.7 44.2 43.3 39.6 

—Intentional or not, most American colleges are racist: 
Strongly 

Agree 1 3.2 2 1.4 1 1.4 6.0 9.0 8.8 12. 1 
Agree with 

Reservations 21 A 46.4 26.0 22.7 31.4 24.9 26.6 



Professional Training Not a High Priority Item 

One common feature of the education faculty is that many 
did not see "professional preparation" as their prime job; only 29.4 
per went said that prepanng undergraduates for theit chosen occu- 
pation was of first importance to them, while 36.9 per cent ranked 
providing undergraduates with a broad liberal education as of first 
importance. 

A considerable minority of university, as opposed to college, 
faculty in education saw their first priority job as providing under- 
graduates with a broad liberal education (22.5 per cent). More 
(40.3 per cent) considered training graduate or professional students 
as their first priority, and only 28.5 per cent indicated preparing 
undergraduates for their chosen occupation was of first priority to 
them. University education faculty are highly oriented toward grad- 
uate professional education as indicated by a comparison with uni- 
versity faculty in general. (See the tables accompanying this article,) 
Somewhat surprisinglv-in view of the recency of the development 
of large graduate schoois of education, university education faculty 
chose training graduate or professional students as a first priority 
more often and engaging in research as a first priority less often than 
was the case among university faculty in general. 

What is even more surprising is the onentation of faculty at 
four-year colleges, where most of the undergraduate teacher training 
takes place. Almost half of the education faculty there (48.9 per 
cent) gave first priority to providing undergraduates with a broad 
liberal education, and only 29.7 per cent put preparing undergradu- 
ates for their chosen occuparion as their first priority activity. 
Training graduate or professional students was ranked by 18.4 per 
cent as first priority and engaging in research was first ranked by 
only 3.0 per cent of the education faculty at such institutions. (It 
is not clear why graduate training shoulu be a priority at all at an 
institution which provides primarily undergraduate education.) 



The faculties that have most to do witli minorit> people are 
most likely to be supportive of them. One could wish education 
ffi^itiAS were more supportive. 
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When educarion faculty assessed institutional expectations, a 
different pattem presented itself. Institutional expectations, gener- 
ally speaking, were perceived as bemg more oriented to prepanng 



(Continued on Page 16.) 



15 



(Continuea from Page 15.) 

bludents fcr <^ci,upationdl pufsuiu. Takuig education facult> nation 
alJ>, 3']'-0 pei cent chose pfeparir.g undergraduates for the»r chosen 
occupation as their institution's fir^t pnorit>, another 19.9 percent 
peiceived it to be tiainiiig graduate oi professional students, while 
30.2 pel went sa^ it as pioviduig undergraduates with a bruad hber J 
education and 13.0per cent perceived it to be engaging in research. 

Personal Priorities Vary From Institutional Ones 

For the university education faculty, the pattern of difference 
between their personal priorities and those of their institutions was 
as follows, while about the sanne proportion (29.0 per cent) saw 
the institutional priurit> as preparing undergraduate^) for their chosen 
occupation, fewer (15.3 per cent) saw providing the undergraduate 
with a broad liberal education as a first priority for education 
faculty, and fewer (29.4 per cent) saw it as being the training of 
graduate or professional students. Considerably more v26.3 per 
cent) saw engaging in research as the first ^Jiionty as far as the 
institution is concerned. 



Among four-year college education faculty, the institutional 
first priority as different from tlieir personal priority was perceived 
b> a larger proportion (44.2 per cent) as being the preparation of 
undergraduates for their chosen occupation. ThiS difference is 
accounted for b> a lower, though still considerable, proportion 
(40.8 per cent) who saw tlie first priont> from tlie institutional 
point of view as providing undergraduates with a bruad liberal edu- 
cation and fewer (13.0 per cent) who saw it as training graduate or 
professional students, and a smaller proportion (1.9 pt;r cent) view- 
ing it as research. 



[Copies of complete table^ .vhich indicate faculty responses 
to Items 193 to 200, dealing witii personal and institutional prion- 
ties, are available from the Study Commission. The responses are 
broken down into general responses and responses from education 
faculty, and percentages are given for all faculty, university faculty, 
four-year college faculty, anS junior college faculty. The activities 
are also ranked in a summary table, printed below.] 



GIVty THE FOLLOWING FOUR POSSIBLE ACTVITIES OF '\\<.ADEMIC MAN, PLEASE MARK THE FIRST THREE IN ORDER. 



1. According to their importance to yoi personally -(Percentages rated "of first importance,'' excluding those who marked 
two activities first). 



(Item 201) 

1. Provideundergraduateswitli broad 
liberal education 

2. Prepare undergraduates for their 
chosen occupation 

3. Train graduate or professional 
students 

4. Engage in 
research 



All Facility 



University 



Four-Year Colleges 



Junior Colleges 



General Educ&tion General Education General Education General Education 



47.1 3^.9 

26.4 29.4 
15.1 28.1 

11.5 5.6 



32.1 22.5 

20.2 28.5 
27.1 40.3 
20.6 8.7 



62.5 48.9 

28.7 29.7 

5.0 18.4 
3.7 3.0 



57.5 63.7 

41.0 36.3 

0.6 0.0 

0*8 0.0 



i 



2. According to >our understanding of what your instituwon expects of you (Percentages rated "of first importance," exclit 
ding those who maiked two actwities first). 



(Item 202) 

1. Provide undergraduates with broad 
liberal education 

2. Prepare undergraduates for their 
chosen occupation 

3. Train graduate or professional 
students 

4. Engage in 
research 
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All Faculty 



University 



Four-Year Colleges Junior Colleges 



General Education General Education General Education General Education 



40.6 30.2 

32.1 37.0 

11.6 19.9 

15.8 13.0 



23.4 15.3 

24.0 29.0 
21.6 29.4 

31.1 26.3 
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60.4 40.8 

34.6 44.2 

3.2 13.0 

1.8 1.9 



45.5 60.9 

52.7 39.1 

0.3 0.0 

1.6 0.0 



Original Survey Included Extremely Large Samples. . . 

Commission Used Randomly Selected Sub-Samples 



By David Schadt 
Research Associate, 
Study Commtsstcn 



The questionnaire surveys on which this report is based were 
carefully designed studies of national samples of faculty, graduate 
:>(udentb and undergraduate:^ m the mi^titutiuns uf higlier education 
in the United States. These surveys provide the best empirical data 
presently available on the characteristics and attitudes of three 
major categune^ of participants m die nation- wide higher education 
process. An enumeration of the total populations of graduate stu- 
dents and faculty was obtained by the Carnegie researchers, and tlie 
subsequent samples were based on certain proportions of the actual 
totals. The undergraduate sample was drawn from among respon- 
dents to the American Council on Education (ACE) freshman surveys 
from 1966 through 1969. After the questionnaires had been re- 
lumed, each sample obtained wab weighted, on the basis of several 
known populaUon parameters, to appioximate the actual population 
proportions. 

Due to the extraordmanly large size of the original survey 
Samples and the prouibitive costs of the computer analysis of sucn 
large data sets, the data sets used in the Study Commission analysis 
of undergraduate leacher education were randomly selected sub- 
samples of the actual national samples. 

Extremely Large Sub-Samples Used 

The undergraduate sample of 14,139 respondents is 20 per 
cent of the onginal sample of 70,772 respondents, the faculty sam- 
ple of 20,008 IS one-third of the onginal sample of 00,028, and the 
graduate sample of 10,481 is 50 per cent of the 32,963 graduate 
respondents. Even samples of the size used in these analyses are 
considered extraordinanly large, (See p, 19 for a more detailed re- 
port of the statistical process used by the Study Commission,) 

Once the data are compiled, interpretations and selections 
must be made. Data do not interpret themselves. People interpret 
data. Hopefully iheu mterpreiauons are consistent with the find- 
ings which die data represent. However, the theonsts, in this case 
Study Commission staff members, may have models in mind denved 
from other sources with which tlie actual distribution of responses 
to specific questions or groupings of questions may oe compared. 

The research upon which the data analyzed here is based was 
not sponsored by the Study Commission, which is only utilizmg tins 
source of infonnation to test some of its contentions about the state 
of teacher education in the United States, 

Since the sizes of the samples analyzed were so large, even 
bmall differences between categories were statistically significant at 
the .01 level. A significance of .05 is considered throughout as an 
adequate level of significance fui inferences to the population sam- 
pler. A judgment had to be made, therefore, about what difference:* 
were meaningful between those in teacher education and the respon- 
O general or those in specific human service professions, 
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^^These surveys provide the best enfipirical data 
presently available on the characteristics and 
attitudes of three major categories of participants 
in the nation-wide higher education process.'' 



More Caution Needed in Other Areas 

The human service majors in the sample were not as numerous 
as education majors, therefore, more caution must be taken in 
making inferences to the actual populatiot^ of these majors. 

Since the questionnaires upon which these data are based were 
not specifically designed to test the assertions of the Study Commis- 
sion questions, there are gaps in the supporting data, and the use of 
some questions as indicators of more abstract concepts are not as 
clear-cut as desired. However, Study Commission theorists attempted 
to be reasonable in the use of various questions as empirical level 
measures of the more abstract concepts. 

The data presented in the form of percentage tables in this 
newsletter are descriptive of the various categories of undergradu- 
ates, graduates and faculty members. The percentage tables are easy 
to inspect, and they present the patterns of response clearly with no 
loss of information. (Comparisons are easy to make, and readers 
are encouraged to make their own interpretations rather than to rely 
on Study Commission analyses.) 

The focus of the comparative analysis of percentage tables is 
on the relation of those undergraduates who are elementary and 
secondary teacher candidates to tlie general undergraduate sample 
and to students \^o were candidates for other human services pro- 
fessions. This same kind of analysis was undertaken with the faculty 
and graduate student data. However, the primary inteiest of the 
Study Commission it undergraduate students in teacher education 
programs. 

Selected Pre-Professional Croups Compared 

The Study Commission took special pains to compare under- 
graduate teacher candidates witii several other categories of under- 
graduates who identified tiiemselves according to dieir major. These 
specific majors were selected because they prepare undergraduates 
to enter a profession, at least on its lowest rungs, after attaining 
undergraduate degrees. Unhke law, medicine, theology and the dis- 
ciplines which require an undergraduate degree plus a graduate or 

r% (Continued on Page 18.) 
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professional degree, the professions selected for comparison permit 
entrance into the profession after obtaining the undergraduate de- 
gree Some professions, such as architecture, require aii additional 
year for the first degree, but basically the pattern is Uie same. In 
addition to the educational requirement, the other criterion for 
selection was whetlier the profession was oriented toward providing 
" seivice to persons. 



With tlie exception of art and art histor>'-which was chosen 
on a whim of curiosity as representative of the arts and humanities- 
the various majors more oi less fit these tntena. A more complete 
analysis, to be publislied later, compares teacher candidates with 
those undergraduates m die three broad i^ategories of arts and huma- 
nities, the social sciences, and physical and biological sciences. 

(See inside riglit packet cover for sub-sample and original 
sample sizes for tlie undergraduate pre-professional groups.) 



PERCENTAGES OF MALES AND FEMALES AMONG TEACHER CANDIDATES 

( Includes all education majors aid all students who listed teaching as a "probable first job *'or 'probable career occupation ' V 

Number 

Male 642,230 
Female 1.28 K68Q 

Total 



Percentage 
33A 

66,6 



1,923,910 



100,0 



*F«timated number obtained by using responses to several Carnegie Commission survey quesUons. Sample was weighted to reflect the number ot students 
who (entered Wgher education from 1966 tJirough 1969, according to Camegie Commission researchers (see Technical Report, ^cnonal Surveys of Higher 
Education, pp. 39-40). 

**This number can be compared witJt an estimated total undergraduate population of 6,513,516, based on enroUment figures for students entenng higher 
education from 1966 through 1969. 



SEX AND PROBABLE FIRST JOBS*** OF TEACHER CANDIDATES 



Male 

Number Percentage 



Female 
Number Percentage 



Elementary teaching listed as 
"probable first job" 

Education Majors 
Non-Education Majors 
Total 

Total Elementary Candidates 

Secondary teaching listed as 
"probable first job*' 

Education Majors 
Non-Education Majors 
Total 

Total Secondary Candidates 

Elementary and Secondary 
(Includes both categories above) 

Education Majors 
Non-Education Majors 
Total 

Total Elementary and Secondary Candidates 



27,265 
45,080 
72,345 



63,905 
349.170 
413,075 



91,170 
394.250 
485,420 



37.7 331,080 65.4 

623 175,220 34.6 

100.0 506,300 100.0 

12.5% Male 87.5% Female 



15.5 63,165 13.1 

84.5 420.455 86.9 

100.0 483,620 100.0 

46.1% Male 53.9% Female 



18.8 394,245 39.8 

81.2 595,675 60.2 

100.0 989,920 100.0 

32.9% Male 67.1% Female 



Total 

Number Percentage 



358,345 
220.300 
578,645 
100.0% 



127,070 
769.625 
896,695 
100.0% 



485,415 
989.925 
1,475,340 
100.0% 



61.9 

MI 
100.0 



14.2 
85.8 
100.0 



32.9 

Ml 
100.0 



***Numbcn in the upper tabic include ] students whu ulasiified themselves as education majors who listed then fust job or career occupauon as teach- 
ing. The numbers in the luwct tabic arc tmaller because of cruas- tabulation (lhe> mdude only education majors ^ho fl/ic' Usted teaching as a proOabte 
fint j Jb"). Since some education majors did not list their *Tirst job" possibilities (or did not hst teachmg;, the adual responses are fewer than the total 
number of probable icaihvt candidates. It is assumed that the attrition was random and therefore does not substantially affect the proportions. 
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AAore Than 3.8 Miles of UNL Computer Printouts Used 
In Study Commission's Analysis of Carnegie Survey Data 

By Gary Rex 
Study Commission Staff 



Imagine a strip of paper 14 iiuhes high, 20,000 feet long, 
covcrej with percentages, tables, matri\ei>, and various typesof sta- 
tisliv.al correlations and computations. Although it sounds fantastic, 
this 's a description of the combined lengtli of all the computer 
pnniuuts which supplied tlie data to be usee in one small part uf the 
Studv Commission's final report to be submitted February 1 to the 
U.S. Office of Education. 

Tne more than 3 8 miles of computer printouts is the result of 
the concerted efforts of several individuals who were hired to analyze 
a survey conducted by the Carnegie Commi.>sion. The goal of the 
analysis was to provide the Study Commission with additional in- 
sights into tlie current status of higher edu ation in the United 
States, particularly with regard to teacher education. 

While ihe anal>sis of the Carnegie data may seem monumental, 
it nevertheless overwhelmed by the si^e and scope of the Camegie 
iur^ty itself The original stij>.I> was an extensive questionnaire 
iurv.y of facult), graduate students, and undergraduates in a sample 
of the 2,300 institutions of higlier education in the country. By its 
conii letion in \^'*0, the Camegie survey had sampled 60,028 faculty 
members, 32,%3 graduate students, and 70,772 undergraduates re- 
garding their attitudes, ambitions, and backgrounds. The collected 
data was then res.c>rded on computer tapes a sub-sample from each 
of these data sets was acquired by the Stud> Commission and pro- 
grammed for use in the UnKersity of Nebraska's IBM 360 computer. 

Bureau of Sodologica! Research Consulted 

The task ^f molding raw data collected by the Camegie surve> 
into a form which provided the insiglits needed by the Study Com- 
mission was no» an easy one. The data had to be subjected to a 
Hanery of analytical procedures which not only required substantial 
statistical expertise and famiHarity witli computers, but also required 
the ability to construct a theoretical framework. Tliis job was 
undertaken by the full-time efforts of David Schadt (a sociologist 
whose services *ere contracted for through the Bureau of Sociologi- 
cal Research of the University of Nebraska), with the assistance of 
Gary Rex, Steve Williams, Lisa Temple, Janet Ries, Patricia Long, 
Bob Leopold and members of the Study Commission staff. 

The tlrst step in the analysis of the Camegie data was the selec- 
ion of questions from the survc>'s questionnaire that focussed on 
tl*e has or attitudes in which the Study Commission was interested, 
su :h IS racisr , - Jthcritarianism, or individual educational goals. The 
sec 01. d step was *d select various sub-groups from the total group of 
individuals who responded to the survey which miglit provide clues 
to understanding why a particular question was responded to the 
way it v/as. 



In most cases, the sub-groups comprised one-fifth of the total 
number of persons surveyed, for instance, the number of ''all under- 
graduates'' whose answers were analyzed was 14,13^^, and the total 
sample was 70,772. Education majors were selected for analysis and 
were divided mto groups from junior colleges, four-year institutions, 
and universities. Later, a sub-group of students who said they 
planned to teach was added to education majors to make up anotlier 
sampHng entitled "teacher candidates." Faculty attitudes were also 
analyzed (using 33 per cent of the total sample as a sub-sample), as 
well as attitudes of students planning professional careers outside of 
education. 

Computer Isolated Respon^ics and Percentages 

The computer was used to isolate the responses of each sub* 
group to the questions selected earlier. Tables were then prepared— 
which covered most of the 20,000 feet of computer printouts— for 
each of the responses, showing the frequency of certain answers and 
the percentages of those .mswers in the total sample. 

The next step entailed manually constructing tables which 
compared the responses of each sub-group to the otlier sub-groups 
on relevant questions for use in interpreting the data. This task was 
the most time-consummg-takmg more than two months and yield- 
ing hundreds of pages of tables. These tables were essential, how- 
ever, because they reduced the thousands of feet of computer print* 
outs to a form much more convenient for interpretation. 

Tlie final step was perhaps the most difficult: it involved the 
interpretation of those hundreds of pages of tables, along with the 
additional data provided by such mathematical procedures as factor 
and regression analysis. For several weeks tins compiled data was 
subjected to both individual and collective scrutiny which produced 
numerous verbal and written reports. 

The result of this analysis was a wealth of information, of 
which only a fraction will appear in the Study Commission's final 
report and in this newsletter. A total, more technical summary of 
the analysis of the Carnegie survey will be wntten by David Schadt 
and released by the Study Commission later. 

I Editor's Note. Vie analyses and interpretations used in this 
.ewsletter are based largely on personal judgments made by Study 
Commission staff members. Readers are encouraged to study the 
tables printed, request further informahon if necessary, and read the 
official sociological analysis when it is available.] 
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STUDY COMMISSION ON UNDERGRADUATE 
EDUCATION AND THE EDUCATION 
OF TEACHERS 



October, 1974 

The following pages contain a brief summar> of figures from an analysis by the Study Commission of data 
gathered b> the Carnegie Commission on Higher Education and the American Council on Education. Though the 
Carnegie survey (ba^ed m lengthy questionnaires sent to students, former students, anu faculty members throu^out 
the United States) was completed m 1970, there were many data tapes which had not been previously analyzed- 
particularly those which dealt wiih teacher education. David Schadt of the University of Nebraska Bureau of Socio- 
logical Research at the University of Nebraska was the chief statistician for the Study Commission project, and he 
was assisted by Gary Rex» Steve Wilhams, Lisa Temple, Janet Ries, Patricia Long» Bob Leopold, and members of the 
Study Commission staff. A complete analysis and senes of charts based on numerous computer runs of the data wul 
be available from the Study Commission after the statistical staff completes its work. 

T7ie Items Uiosen for reprinting htre (limited by space and time considerations) are som^ of the major items 
used by the Study Commission directorate in writing Chapter IV of its fina* teport to the U,S, Office of Education, 
Departmtnt of Health, Education and Welfare. Items based on the total undergraduate sample were first analyzed 
in rdatiun to data from all education majors. But since that sample included more elementary educiZCion majors 
{St^undary students may have hstcu their academic major instead of education ) and some general education students 
who did not intend to become teachers, the sample was further separated and analyzed to obtain responses for all 
teai^her candidates. (This made the sample more representm vs of the future teacher pool, since it included all those 
intending to become either elementary or secondary teat.;ers and alleviated the undue emphasis on education 
as a *mmi-liberal arts** course of study.) TItis sample was then divided into elementary and secondary future teach- 
ers, and the total group was further divided into freshmen and seniors. (Hie latter sample did not include junior 
cu^Vt^e teacher candidates.) Differences which occurred between university students, four-year college students, and 
juniur Lollege students am twt repnnted here, but are available from the Study Commission. They are based only on 
the first division of students (between all undergraduates and all education majors). Analyses were also made 
of the responses of students majormgin other professional fields, for comparison with teacher candidates. 

Paul A. Olson, Director 
James Bowman, Assistant Director and Editor 
Jan Pieper, Assistant Director and Editor 
David Schadt, Statistician 
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CARNEGIE COMMrSSION STUDY OF HIGHER EDUCATION* 



♦Item numbers and word. AU AU All Elementary Secondary Freshman Senior 

ingftom Public Data Under- Education Teacher Teacher Teacher, Teacher Teacher 

Undergraduate Codebook Graduates Majors** Candidates** Candidates Candidates CanuK^aies Candidates 



Responses PLEASE INDICA TE YOVR AGREEMENT OR DISAGREEMENT WITH EACH OF THE FOLLOWING STATEMENTS: 



ITEM 33(a) Opportunities for higher education should be available to all high school graduates who want it 



1. Strongly 
Disagree 

2. Disagree with 
Reservations 


0.9 

Z9 
2.0 


0.3 

L4 
1.1 


0.5 

1.8 
1.3 


0.4 
1.5 

i.l 


0.5 

1.9 
1.4 


0.3 

1.7 
1.4 


0.8 

L4 
0.6 


3. Agree with 
Reservations 

4. Strongly 
Agree 


25.4 

P7.2 
71.8 


30.0 

9^.6 
68.6 


25.8 

98.2 
72.4 


26.1 

98.5 
72.4 


24.7 

98.1 
73.4 


26.4 

98.4 
72.0 


28.9 

98.6 
69.7 


ITEM 35(c) A man can be an effective teacher without 


personally involvmg himself with his students. 






1. Strongly 
Disagree 

2. Disagree with 
Reservations 


27.8 

6(X8 
33.0 


31.7 

59.5 
27.8 


31.7 

6Z8 
31.1 


30.8 

61.6 
30.8 


32.4 

63.6 
31.2 


33.2 

64.0 
30.8 


26,9 

62.6 
35.1 


3 Agree with 
Reservations 

4. Strongly 
Agree 


28.4 

39,2 
10.8 


31.9 
40.4 
8.5 


27.9 
37.2 
9.3 


32.3 
38A 
6.1 


26.1 

36.4 
10.3 


26.7 
35.9 
9.2 


29.9 
37.^ 
7.5 


ITEM 37(e) Teaching effectiveness, not publications, should be the primary 


concern for promotion of faculty. 




1. Strongly 
Disagree 

2. Disagree with 
Reservations 


0.6 

3.3 
2.7 


0.1 

12 
2.1 


0.4 

2.0 
1.6 


0.2 

2.7 
2.5 


0.6 

1.6 
1.0 


0.4 

ZO 
1.6 


u.z 

1.0 
0.8 


3. Agree with 
Reservations 

4. Strongly 
Agree 


30.9 

96.7 
65.8 


27.6 

97.7 
70.1 


28.4 

98.0 
69.6 


30.5 

97.3 
66.8 


26.1 

98.4 
72.3 


31.3 

98.0 
66.7 


27.3 

99.1 
71.8 


ITEM 4l(i) Most American colleges rewpra 


conformity and crush creativity. 










1. Strongly 
Disagree 

2. Disagree with 
Reservations 


12.8 

48.3 
35.5 


13.5 

47.9 
34.4 


12.9 

46.4 
33.5 


12.1 

43.5 
31.4 


12.1 

45.9 
33.8 


16.7 

51.5 
34.8 ' 


8.5 
36.0 
27.5 


3. Agree with 
Reservations 

4. Strongly 
Agree 


36.2 

51.7 
15.5 


35.8 

5Zl 
16.3 


37.3 

53.6 
16.3 


37.9 

56.4 
18.5 


39.1 

54.1 
15.0 


42.1 
48.5 
6.4 


41.0 

64.0 
23.0 



•♦\fl Fducation Majors includes all students who said thc> were majoring in education, whcthei ui not they mtended lo become teachers. Ihai sample was 
made up largely of clcm<ntaiy education majors, since they were less likely to have an outside academic major lo list. Those who listed another academic 
major ^many of the secondary candidates) were not included in this sample. AU Teacher Candidates includes tfiose who responded tliai they mtended to be- 
come clcnricntary or secondary teachers, even if they listed another major field. Ihe sampling of All Teacher Candidates should thcretore be more represen- 
tative of the future teacher pool-correctly proportionate for elementary and secondary candidates, rather than weighted toward elementary future teachers 
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PRE-PROFESSIONAL RESPONSES 



Art and Social Work & 
Architecture Art Histoi> Criminology 
Majors Majors Majors 



Health 

Technology Nursing Pharmacy 
Majors Majors Majors 



Therapy (Occupa- Home All 
tional or Physical) Economics Teacher 
Majors Majors Candidates* 



Responses PLEASE INDICA IE YOUR AGREEMENT OR DISAGREEMENT WITH EACH OF THE FOLLOWING ST A TEMENTS. 



(a) Opportunities for higher education should be available to all high school graduates who wsnt it. 



Not Computed 



(c) A man can be an effective teacher without personally mvolving himself with his students. 



23.0 32.5 24.1 14.1 2,8.2 50.3 41.6 33.9 31.7 

69.5 6L9 65.7 55.9 60.3 77.2 57.3 61.3 62.8 

46.5 29.4 41.6 41.8 32.1 26.9 15.7 27.4 31.1 

22.3 18.4 16.4 20.1 28.8 21.2 41.8 33.3 27.9 

30.5 38.0 34.4 44.1 39.6 219 42.7 38J 37.2 

8.2 19.6 18.0 24.0 10.8 1.7 0.9 5.4 9.3 



(c) Teaching effectiveness, not publications, should be the primary concern for promotion of faculty. 



0.0 


0.2 


0.0 


2.8 


0.6 


0.0 


0.6 


0.6 


0.4 




L3 




3.3 




4.8 


3.2 


L5 


2.0 


2.1 


1.1 


1.1 


0.5 


0.5 


4.8 


2.6 


0.9 


1.6 


29.0 


29.8 


17.5 


35.6 


24.8 


52.9 


48.8 


26.3 


28.4 


97.9 


98.7 


98.9 


96.7 


98.9 


95.2 


96.8 


98.5 


98.0 


68.9 


68.9 


81.4 


61.1 


74.1 


42.3 


48.0 


72.2 


69.6 



(i) Most American colleges reward conformity and crush creativity. 



12.0 8.8 17.4 

63.4 35.2 36.9 

51.4 26.4 19.5 

17.2 36.4 50.5 

36.6 64.8 63.2 

19.4 28.4 12.7 



12.1 22.9 13.3 
653 53.4 33.9 

53.2 30.5 20.6 

25.3 42.0 60.7 
34.7 46.6 66.1 
9.4 4.6 5.4 



29.6 5.3 12.9 

77.6 53.3 46.4 

48.0 48.0 33.5 

15.4 33.8 37.3 
22.4 46.7 53.6 

7.0 12.9 16.3 



*Ia ufUci iv wviiTipait fuluU icdii^trs mure easily wiih oihci piopiofc^siundU, ihu wlumn wa^ xc^eatcd fium culunm 3 on ihb pn^ccding pa^e, AQ leachet 
Candidates. 
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Item numbers aiid word* 


AU 


All 


All 


Elementary 


Secondary 


Frcsiiman 


Senior 


i«g from Public Data 


Under* 


Education 


Teacher 


Teacher 


Teacher 


Teacher 


Teacher 


Undergraduate Codebook 


Graduates 


Majors 


Candidates 


Candidates 


Candidates 


Candidates 


Candidates 


Reipomes PLEASE L\DICATt YOLR AQRLEMEM OR DISAGREEMENT WITH EACH Of THE FOLLOWING STATEMENTS. 


ITEM 43(k) Aii> special academic program fur 


black students should be admmistered and controlled by black people. 




L Strongly 


19.6 


18.0 


17.0 


15.9 


17.5 


13.3 


16.5 


Disagree 




6L3 


55.3 


5L0 


57,9 


49.8 


58.7 


2. Disagree with 


34.9 


43.3 


38.3 


35.1 


40.4 


36.5 


42.2 


Reservations 














3. Agree with 


34.0 


30.0 


32.7 


36.9 


29.9 


36.0 


33.0 


Reservations 


46.6 


38.8 


44.7 


49,0 


410 


50.2 


4L3 


4. Strongly 


11.6 


8.8 


IZO 


12.1 


12.1 


14.2 


8.3 


Agree 














ITEM 44(1) Any institution \vith a substantial number of black students should 


offer a program of Black Stu 


dies if thev w 


ish It. 


1. Strongly 


3.9 


2.8 


2.8 


1.8 


3.5 


1.5 


2.8 


Disagree 


n.s 


10.6 


8.9 


7,1 


P. 7 


8,5 


7.0 


2. Disagree with 


7.4 


7.8 


6.1 


5.3 


6.2 


7.0 


4.2 


Reservations 












3. Agree with 


36.4 


38.0 


36.1 


34.1 


35.9 


42.2 


35.1 


Reservations 


88.7 


89.3 


91.2 


918 


90,3 


9L4 


93.0 


4. Strongly 


52.3 


51.3 


55.1 


SZ.l 


54.4 


49.2 


51,9 


Agree 














ITEM 45(m) Student demonstrations have no place on a college campus. 










1. Strongly 


35.0 


32.6 


35.8 


34.2 


36.5 


31.7 


38.2 


Disagree 


70.7 


70,8 


716 


70,9 


74.7 


713 


76.2 


2. Disagree with 


35.7 


38.2 


36.8 


36.1 


38.2 


*tu.o 


38.0 


Reservations 














3. Agree with 


17.1 


17.5 


18.2 


19.4 


17.5 


15.4 


18.3 


Reservations 


29.3 


29.2 


27.4 


29.2 


25.2 


27.7 


23,8 


4. Strongly 


12.2 


11.7 


9.2 


9.8 


7.7 


12.3 


5.5 


Agree 












ITEM 47(o) Students who disrupt the functioning of a college should be expelled or suspended. 






1. Strongly 


9.9 


10.0 


8.5 


9.6 


7.8 


6.9 


10.5 


Disagree 


36,2 


35.4 


38.0 


37.5 


39.2 


35.5 


40.7 


2. Disagree with 


26.3 


25.4 


29.5 


27.9 


31.4 


28.6 


30.2 


Reservations 












3, Aoxtt with 


32.1 


30.6 


34.3 


37.9 


33.0 


33.5 


37.1 


^reservations 


63,7 


64.6 


610 


616 


60.8 


64.5 


59.2 


4. Strongly 


31.6 


34.0 


27.7 


24.7 


21.S 


31.0 


22.1 


Agree 













ERIC 



Art aiid Social Work & Health 
Architecture Art History Criminology Technology Nursing 
Majors Majors Majors Majors Majors 



Therfvpy (Occupa- Home All 
Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Candidates 



Responses. PLEASE ISDICATE \OlR AGREEMEM OR DISAGREEMES a WITJi EACH Of THE fOLLOWING STATEMEMS. 



(ki Any 6pcual academic program for black students should be admmistcred and controlled by black people. 



19.1 


18.7 


24.1 


1 o < 


19.4 


24.2 


25.5 




1 1 A 

1 /.u 


54.S 




57.8 


71.4 


53.0 


72.5 


46.9 


51.8 


55.:^ 


35.2 


28.6 


33.7 


51.9 


33.6 


48.3 


21.4 


30.5 


38.3 


27.9 


38.4 


32.1 


26.2 


33.8 


26.2 


44.0 


25.6 


32.7 




517 


412 


28.5 


47.0 


215 


53A 


4S.2 


44.7 


17.8 


14.3 


10.1 


2.3 


13.2 


1.3 


9.1 


216 


12.0 


(I) Any institution with a substantial number 


of black studenu 


.liould offer a program of Black Studies 


if they wish it. 




0.2 


2.4 


1.3 


4.4 


3.8 


7.3 


0.0 


1.4 


2.8 




4.9 


1.5 


5.3 


7.8 


115 


1.6 


7.6 


8.9 


12.2 


2.5 


0.2 


0.9 


4.0 


5.2 


1.6 


6.2 


6.1 


28.2 


30.6 


52.9 


45.4 


39.1. 


21.8 


55.2 


35.2 


36.1 


S7.6 


95.! 


9S.4 


94.8 


92.1 


87.5 


98.3 


92.4 


91.2 


59.4 


64.5 


45.5 


49.4 


53.0 


65.7 


43.1 


57.2 


55.1 



(m) Student demonstrations have no place on n college campus. 



Not Computed 



(o) Students who disrupt the functioning of a college should be expelled or suspended. 



Not Computed 
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Item numbers aiid word- AU All All Elementaiy Secondary Fresliman Senior 

highom Public Data Under- Education Teacher Teaclier Teaclier Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses PLEASE ISDICA TE YOUR AGREEMENT OR DISAGREEMENT WITH EACH Of THE TOLLOWING ST A TEMENTS: 



ITEM 49(q) Most college officials have been too lax in dealing with student protests on campus. 

1. Strongly 
DisAgrce 

2. Disagree with 
Reservations 

3. Agree with 
Reservations 

4. Strongly 
Agree 



14.6 


10.9 


14.4 


16.5 


13.5 


12.4 




5Z4 


54.1 


55.B 


55.9 


54.9 


36.9 


41.5 


40.3 


39.3 


42.4 


42.5 


28.6 


27.1 


28.0 


30.6 


26.7 


25.7 




41.1 


45.2 


44.2 


44.1 


45.0 


19.9 


20.6 


17.2 


13.6 


17.4 


19.3 



13.8 

42.3 

29.2 

43.9 
14.7 



ITEM 54(t,III) Undergraduate education in America would be improved if. Course work were more relevant to contemporary 
life and problems. 

1. Strongly 

Disagree 
Z Disagree with 

Reservations 

3. Agree with 
Reservations 

4. Strongly 
Agree 



1.3 


0.6 


0.9 


0.8 


1.0 


0.6 


93 


5.3 


1.6 


1.5 


7.9 


9.0 


8.0 


A.l 


6.1 


6.7 


6.9 


8.4 


42.3 


39.9 


38.9 


37.7 


39.1 


41.7 


90.1 


94.1 


92.4 


92.5 


92.f 


91.1 


48.4 


54.8 


53.5 


54.8 


53.0 


49.4 



0.5 
4.2 

3.7 

37.4 

95.1 
58.3 



0.7 


2.5 


1.8 


2.4 


12.8 


14.6 


1Z3 


15.5 


12.1 


12.1 


10.5 


13.1 


48.8 


44.9 


49.5 


44.1 


81.2 


85.4 


81.1 


84.5 


38.4 


40.5 


38.2 


40.4 



ITEM ^^tJV) Undergraduate education in America would be improved if. More attention were paid to the emotional growth of students. 

I. Strongly 2.5 0.9 1.8 

D^fiSrcc y<5.5 y<5^2 14.4 

Z Disagree with 14.0 I5.3 12.6 

Reservations 

3. Agree with 48.1 49.2 46.8 
Reservations s3,5 83.8 85.5 

4. Strongly 35.4 34 5 33 7 
Agree 



ITEM 56(t,V) Undergraduate education in America would be improved if. Students were rcsuired 10 spend a year m community 
service in the U.S. or abroad. 

20.5 15.2 16.1 11.5 17.6 16.7 14.6 

^ 50.3 4U 45.6 31.1 50.5 44.9 44.2 

Z Disagree with 



Reservations 
3. Agree with 
Reservations 



20.5 


15.2 


16.1 


11.5 


17.6 


16.7 


5a3 


45.6 


45.6 


31.1 


50.5 


44.9 


29.8 


30.4 


29.5 


25.6 


32.9 


28.2 


34.1 


36.5 


37.3 


42.9 


34.4 


35.0 


49.1 


54.5 


54.5 


6Z9 


49.5 


55.1 


15.6 


18.0 


17.2 


20.0 


15.1 


20.1 



29.6 



39.1 

^•Strongly 15.6 18.0 17.2 20.0 15.1 20J 16^6 

Agree 



Aft and Social Work & Health Therapy (Occupa- Home All 

Architecture Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses PLEASE ISDICA TE YOUR A GREEMENT OR DISA GREEMENT WITH EACH OF THE FOLLOWING ST A TEMENTS. 



(q) Most college offscials have been too lax in dealing with student protests on campus. 



Not Computed 



(t4II) Undergraduate education in America would be improved if. Course work were more relevant to contempurary life and problems. 



1.5 


0.2 


ao 


0.0 


0.3 


7.8 


0.6 


0.6 


0.9 


ZO 


7.7 


(kS 


Z2 


10.5 


1L8 


5.0 


1.6 


7.6 


0.5 


7.5 


0.5 


2.2 


10.2 


4.0 


4.4 


1.0 


6.7 


34.0 


38.3 


21.4 


35.9 


48.8 


60.3 


64.7 


21.8 


38.9 


9&1 


9ZS 


99.5 


97.8 


89.5 


88.2 


95.0 


98.4 


9Z4 


64.1 


54.0 


78.1 


61.9 


40.7 


27.9 


30.3 


76.6 


53.5 


(t^V) Undergraduate education in America 


would be improved if. More attention 


were paid to the emotional growth of students 


2.0 


1.5 


0.8 


0.0 


1.3 


14.0 


7.4 


1.9 


1.8 


3.6 


8.7 


7.3 


Z2 


16.8 


20.2 


56.8 


9.7 


14.4 


1.6 


7.2 


6.5 


2.2 


15.5 


6.2 


49.4 


7.8 


12.6 


51.3 


43.3 


45.2 


35.8 


49.5 


72.6 


19.1 


59.5 


46.8 


96.4 


9L3 


9Z7 


97.8 


83.3 


79.7 


43.1 


90.2 


85.5 


45.1 


48.0 


^1.5 


62.0 


33.8 


7.1 


24.0 


30.7 


38.7 



(t^V) Undergraduate educatiun m America would be impru\ed if. Students were required to spend a yeai m community service m the 
U.S. or abroad. 



12.8 


20.8 


11.4 


7.1 


23.8 


36.3 


5.2 


17.5 


16.1 


43.7 


35.2 


31.6 


36.2 


49.2 


48.1 


26.5 


33.9 


45.6 


30.9 


14.4 


20.2 


29.1 


25.4 


11.8 


21.3 


16.4 


29.5 


28.9 


49.7 


36.8 


60.7 


39.2 


6.3 


63.9 




37.3 


56.3 


64.8 


68.4 


63.9 


50.7 


51.9 


73.4 




54.5 


27.4 


15.1 


31.6 


3.2 


11.5 


45.6 


9.5 


U.3 


17.2 



Oft 
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Item numbers and word- Ail All All Elementary Secondary Freshman Senior 

ingfromA/^//cftr/fl Under- Education Teacher Teacher Teacher Teacher Teacher 

Vndergradmte Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses. FOR EACH OF THESE ST A TEMENTS, INDICATE WHETHER IT IS TRUE OR FALSE A T YOUR COLLEGE. 
(If not now attending, indicate if it "was" true at your college.) 



ITEM 60(b) Professors in my major field give my work the attention it deserves. 



1. Almost Always 

False 
Z Usually 

False 

3. Usually 
True 

4. Almost Always 
True 



4.4 
25.4 
21.0 

51.1 

74.6 
23.5 



8.1 
33.6 
25.5 

49.5 

60.4 
16.9 



4.7 

29.6 
24.9 

48.4 

70,4 
22.0 



6.1 
31.5 
25.4 

51.1 

68.5 
17.4 



3.7 
28.2 
24.5 

47.2 

71.8 
24.6 



3.3 
19.9 
16.6 

60.1 

80.1 
20.0 



4.2 

30.2 
26.0 

49.4 

69.9 
20.5 



ITEM 63(e) I Tmd, myself boiied Ji class. 



1. Almost Always 
False 

2. Usually 
False 

3. Usually 
True 

4. Almost Always 
True 



8.7 
59.0 
50.3 

33.5 
41.0 
7.5 



5.4 

55.7 
50.3 

36.3 
44.3 
8.0 



7.2 

55.7 
48.5 

35.8 
44.3 
8.5 



7.8 
54.2 
46.4 

37.9 
45.8 
7.9 



6.7 
56.6 
49.9 

34.4 
43.4 
9.0 



6.0 
48.5 
42.5 

39.1 

51.6 
12.5 



6.7 
53.5 
46.8 

37.5 
46.5 
9.0 



ITEM 64(f) I really don*t care what grades I get. 



1. Almost Always 
False 

2. Usually 
False 

3. Usually 
True 

4. Almost Always 
True 



59.3 

88.1 
28.8 

9.3 
11.9 
2.6 



66.3 

93.1 
26.8 

5.0 

6.9 
1.9 



58.9 

88.1 
29.2 

9.3 
11.9 
2.6 



62.3 

87.9 
25.6 

9.2 
12.2 
3.0 



57.0 

87.9 
30.9 

9.6 
12.0 
2.4 



60.2 

91.6 
31.4 

6.9 

8.4 
1.5 



55.2 

84.6 
29.4 

12.8 

2.6 



ITEM 66(h) Some forms of cheating are necessary to get the grade I want 



1. Almost Always 

False 
ZUsuaUy 

False 

3. Usually 
True 

4. Almost Always 
True 



ERIC 



67.5 

93.1 
25.6 

6.0 

7.0 
1.0 



62.3 

93.3 
31.0 

6.4 

6.7 
0.3 



65.3 

93.3 
28.0 

6.3 

6.7 
0.4 



62.4 
27.8 

9.6 

9.8 
0.2 



66.4 

94.4 
28.0 

5.1 

0.5 



73.9 

93.7 
19.8 

6.2 

0.2 



55.9 

88.2 
32.3 

11.7 
11.8 
0.1 



Art and Social Work & Health Therapy (Occupa- Home All 

Architecture ArtHistoiy Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses FOR EA CII OF THESE STA TEMENTS, INDiCA TE WHETHER IT IS TR VE OR FALSE AT YOUR COLLEGE. 
(If not now attending, indicate if it '*was** true at your college.) 



(b) Professors in my major field give my work the attention it deserves. 



0.7 


6.7 


8.5 


12.2 


0.8 


7.6 


1.8 


3.1 


4.7 


26.1 


23.2 




85.7 


11.2 


2L5 


32.6 


20.6 


29.6 


25.4 


16.5 


24.2 


73.5 


10.4 


13.9 


30.8 


17.5 


24.9 


53.5 


45.9 


40.1 


14.3 


61.8 


50.4 


45.9 


51.7 


48.4 


7S.9 


76.8 


67.3 


14.3 


88.8 


78.4 


67.4 


79,5 


70.4 


20.4 


30.9 


27.2 


0.0 


27.0 


28.0 


21.5 


.27.8 


22.0 



(e) I find myself bored in class. 



Not Computed 



(f) I really don't care what grades I get 



Not Computed 



(h) Some forms of cheating are necessary to get the grade I want. 



Not Computed 
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Item numbers and word- All All All Elementary Secondary Freshman Senior 

ingfxom Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

VnJergraduafe Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses. FOR EACH OF THESE ST A TEMENTS, INDICA TE WHETHER IT IS TRUE OR FALSE A T YOUR COLLEGE. 
(If not now attending^ indicate if it **was*' true at your college.) 



ITEM 67(1) I think I would be happier if I hadn't entered college. 



1. Almost Always 71.5 71.4 73.9 73.9 73.8 64.8 81.7 
False 93.3 94.1 93.3 9Z7 94.0 87.8 96.2 

2. Usually 21.8 22.7 19.4 18.8 20.2 23.0 14.5 
False 

3. Usually 4.8 4.9 4.8 5.1 4.4 10.1 1.9 
True 6J 5.9 6.6 Z3 6.0 112 3.8 

4. Almost Always 1.9 1.0 1.8 2.2 1.6 2.1 1.9 
True 

ITEM 68(j) Getting a degree is more important to me than the content of my courses. 



1. Almost Always 40.8 
False 79.7 

2. Usually 39.9 
False 

3. Usually 14.4 . 
True 20.4 

4. Almost Always 6.0 
True 



34.5 37.2 32.9 

80.6 78.9 80.7 

46.1 41.7 47.8 

13.4 15.8 14.2 

19.4 21.2 19.3 

6.0 5.4 5.1 



37.7 37.8 33,2 

77.7 75.6 80.0 

40.0 37.8 46.8 

16.3 16.4 15.0 

22.3 24.4 20.0 

6.0 8.0 5.0 



ITEM 70(1) The best way to make it, is to tell professors what they want to hear. 



1. Almost Always 6.5 
False 29.8 

2. Usually 23.3 
False 

3. Usually 45.2 
True 70,2 

4. Almost Always 25.0 
True 



3.7 5.1 5.3 

28.1 25.5 24.4 

24.4 20.4 1 9.1 

45.0 47.9 49.2 

71.9 74.5 75.5 

26.9 26.6 26.3 



4.6 7.5 4.8 

25.9 31.6 22.5 

21.3 24.1 17.7 

47.4 51.5 50.5 
74.1 68.3 77.5 

26.7 16.8 27.0 



Responses: PEOPLE WANT DIFFERENT THINGS FROM COLLEGE. 

(A) INDICATE HOW IMPORTANT IT IS FOR YOU TO GET EACH OF THE FOLLOWING AT COLLEGE. 

(B) INDICA TE HOW MUCH OF EACH YOU HA VE RECEIVED A T YOUR COLLEGE. 



ITEM 71(Aa) (How important is it for you to get) A detailed grasp of a special field? 

1. Not Important 4.4 2.5 3.7 2.5 4.5 2.7 4.5 

Z Fairly Important 33.0 28.6 32.2 34.3 30.5 28.9 32.8 

95.6 97.5 96.2 97.5 95.5 97.3 955 

3. Essential 62.6 68.9 64.0 r>r-. 63.2 65.0 68.4 62.7 
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..r 



Art and Social Work & Health Therapy (Occupa- Home All 

Architecture ArtHistor> Crimmolog) Technology Nursing Phamacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses FOR EACH OF THESE STA TEMENTS, INDICA TE WHETHER IT IS TRUE OR FALSE A T YOUR COLLEGE. 
(If not now attending, indicate if it '*was'' true at your college.) 

(i) I think I would be happier if I hadn't entered college. 



Not Computed. 



(j) Getting a degree is more important to me than the content of my courses. 



Not Computed . 



(I) The best way to make it, is to tell professors what they wan.t to hear. 



Not Computed . 



Responses: PEOPLE WANT DIFFERENT THINGS FROM COLLEGE. 

(A J INDICATE HOW IMPORTANT IT IS FOR YOUTO GET EACH OF THE FOLLOWING AT COLLEGE. 
(B) INDICA TE HOW MUCH OF EACH YOU HA VE RECEIVED A T YOUR COLLEGE. 



(Aa) (How important is it for you to get) A detailed grasp of a special field? 
aO 4.3 0.6 16.8 0.8 0.0 0.6 O.I 3.7 



21.9 25.8 46.8 22.7 17.9 22.7 32.1 37.9 32.2 

99.9 9S.7 99.4 83.3 99.2 100.0 99.4 99.9 96.2 

78.0 69.9 52.6 60.6 81.3 77 3 67.3 62.0 64.0 
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Item numbers and word- All All All Elementary Secondary Freshman Senior 

inghom Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses: PEOPLE WANT DIFFERENT THINGS FROM COLLEGE. 

lA) INDICATE HOW IMPORTANT IT IS FOR YOU TO GET EACH OF THE FOLLOWING AT COLLEGE. 
(B) INDICA TE HOW MUCH OF EACH YOU HA VE RECEIVED A T YOUR COLLEGE. 



ITEM 72(Ba) (How much have you received at your college oQ A detailed grasp of a special field? 

^•None 10.4 12.8 lO.O 9.7 8.9 15.0 4.6 

^•^^"^^ 64.0 67.7 68.6 70.6 68.7 69.0 68.2 

3. Much 25.7 19.6 21.4 19.7 22.4 16.0 27.2 



ITEM 73{Ab) (How important is it for you to get) A well-rounded general education? 

1. Not Important 2.7 3.1 2.4 1.6 3.0 5.2 3.6 

Z Fairly Important 42.0 35.6* 40.6 38.1 42.2 51.3 45.3 

^^7.5 96.9 97.6 98.4 97 J 94,8 96.4 

3. Essential 55.3 61.3 57.0 60.3 54.9 43.5 51.1 



ITEM 74(Bb) (How much have you received at your college oQ A well-rounded general education? 



1. None 


2.9 


2.0 


1.4 


1.5 


1.3 


1.2 


2.5 


Z Some 


57.0 


55.1 


54.7 


53.2 


55.6 


56.1 


55.4 


3. Much 


40.1 


42.8 


44.0 


45.3 


43.1 


42.7 


42.0 



ITEM 75(Ac) (How important is it for you to get) Training and skills for an occupation? 

1. Not Important g g 3 3 5 9 4 2 7.0 4.1 7,7 

2. Fairly Important 32.2 25.6 33.4 27.3 37.9 37.2 32.7 

9H 96.7 94.1 95,9 93.1 95,9 92.3 

^•^""^"^'"^ 58.9 71.1 60.7 68.6 55.2 58.7 59.6 

JO 



Alchitecture 



Art and 
Art Histoo 
Majors 



Social Wjrk & 

Criniinol^.,^ 

Majors 



Health 

Technology 

Majors 



Nursing 
Majors 



Pharmacy 
Majors 



Therapy (Occupa> 
tional or Physical) 
Majors 



Home 

Economics 

Majors 



All 

Teacher 
Candidates 



Responses: PEOPLE WANT DIFFERENT THINGS FROM COLLEGE. 

(A) INDICATE HOW IMPORTANT IT IS FOR YOU TO GET EACH OF THE FOLLOWING AT COLLEGE. 

(B) INDICATE HOW MUCH OF EACH YOU HAVE RECEIVED AT YOUR COLLEGE. 



(Ba) (How much have you received at your college of) A detailed grasp of a special field? 

9.2 10.9 15.3 9.3 10.6 0.6 29.8 8.1 10.0 

39.7 61.1 70.5 36.4 46.4 67.0 30.0 76.5 68.6 

51.1 28.0 14.2 54.4 43.0 32.3 40.2 15.4 21.4 

(Ab) (How important is it for you to get) A well-rounded general education? 

10.1 1.5 4.9 1.1 10.5 0.0 0.0 0.6 2.4 

39.6 52.1 27.7 62.9 42.8 28.2 36.3 41.2 40.6 

89.9 98.5 95.1 98.8 89.5 100.0 100.0 99.5 97.6 

50.3 46.4 67.4 35.9 46.7 71.8 63.7 58.3 57.6 

(Bb) (How much have you received at your college oQ A well-rounded general education? 

10.6 2.7 0.0 0.0 1.2 5.4 0.0 0.1 1.4 

58.0 60.4 75.1 63.7 68.7 62.6 79.7 50.8 54.7 

31.3 36.9 24.9 36.3 30.0 32.0 20.3 49.1 44.0 

(Ac) (How important is it for you to get) Training and skills for an occupation? 

1.0 7.2 4.1 ' 18.1 0.2 0.3 0.6 0.1 5.9 

25.4 47.1 36.2 44.2 1 1.2 21.7 50.6 27.7 33.4 
990 9Z7 95.9 81.8 99.8 99.8 99.5 99.9 94.1 

73.6 45.6 60.7 37.6 88.6 78.1 48.9 72.2 60.7 
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Item numbers and word- All AH All Elementary Secondary Freshman Senior 

ingfxom Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses: PEOPLE WANT DIFFERENT THINGS FROM COLLEGE. 

(A) INDICATE HOW IMPORTANT IT IS FOR YOU TO GET EACH OF THE FOLLOWING AT COLLEGE. 

(B) IN Die A TE HO W MUCH OF EACH YOU HA VE RECEI VED AT YOUR COLLEGE. 



ITEM 76{Bc) (How much have you received at your college of) Training and skilb for an occupation? 



1. None 


25.3 


18.6 


23.4 


22.8 


23.1 


33.1 


19.2 


2. Some 


53.9 


56.8 


58.0 


56.9 


58.9 


52.7 


54^0 


3. Much 


20.7 


24.6 


18.6 


20.3 


17.9 


14.2 


26.8 


ITEM 77(Ad) (How important is it for you to get) Leaming to get along with people? 








1. Not Important 


2.4 


2.0 


1.7 


1.4 


2.0 


0.2 


3.2 


2. Fairly Important 


21.7 


18.0 


18.5 


17.0 


19.3 


17.7 


16.9 




97.7 


98.J 


98,2 


98.6 


98.0 


99.9 


96.8 


3. Essential 


16.0 


80.1 


79.7 


81.6 


n.i 


82.2 


79.9 


ITEM 78(Bd) (How much have you received at your college 


of) Leaming to get along with people? 






1. None 


11.4 


9.4 


9.8 


9.6 


9.8 


7.5 


10.3 


2. Some 


37.9 


36.9 


39.8 


37.9 


42.8 


42.7 


41.2 


3. Much^ 


50.7 


53.7 


50.4 


52.5 


47.3 


49.8 


48.5 



Responses. FOR EACH OF THESE STA TEMENTS, INDICATE WHETHER IT IS TRUE OR FALSE AT YOUR COLLEGE: 
(If not now attending, indicate if it "was'" true at your college.) If TRUE, indicate whether it bother(s) (ed) you. 



ITEM 83(a) I am not interested in most of my courses. 

^•^^^ 74.8 72.7 73.7 69.9 76.1 74.4 73.4 

Z True, plus a no 4.3 2.5 3.4 2.2 4.1 

2«5.2 27.4 26.4 30.0 23.9 25.6 26.6 

3. True, plus a yes 20.9 24.9 23.0 27.8 19.8 (No breakdown between Tn^, 

plus a no and True, plus a yes 

_ answers) 



o 
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Art and Social Work & Health Therapy (Occupa- Home AU 

Architecture Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses: PEOPLE WANT DIFFERENT THINGS FROM COLLEGE, 

(A) INDICA TE HOW IMPORTANT IT IS FOR YOU TO GET EA CH OF THE FOLLOWING A T COLLEGE. 

(B) INDICATE HOW MUCH OF EACH YOU HA VE RECEIVED AT YOUR COLLEGE. 



(Be) (How much have you received at your college of) Training and skills for an occupation? 



14.3 28.1 


44.1 


7.4 


11.7 


14.3 


13.8 


21.1 


23.4 


36.9 61.2 


43.9 


60.9 


33.3 


48.3 


64.2 


51.7 


58.0 


48.8 10.7 


12.0 


31.7 


55.0 


37.5 


21.9 


27.2 


18.6 


(Ad) (How important is it for you to get) Learning to get along with people? 








0.5 2.8 


0.0 


0.0 


0.1 


0.0 


0.0 


0.4 


1.7 


19.9 17.3 

99.5 913 
79.6 80.0 


7.7 
100.0 
92.3 


4.5 

100.0 
95.5 


23.6 

99.8 
76.2 


30.8 
100.0 
69.2 


6.4 
100.0 
93.6 


26.9 

99.6 
72.7 


18.5 

98.2 
79.7 


(Bd) (How much have you received at your college oQ Learning to get along with people? 






13.3 11.9 


9.9 


11.2 


1.8 


4.8 


2.6 


7.5 


9.8 


40.0 37.8 


38.0 


35.0 


38.8 


45.1 


21.8 


34.8 


39.8 


46.8 50.3 


52.0 


53.7 


59.4 


50.1 


75.6 


57.6 


50.4 


Responses. FOR EACH OF THESE STATEMENTS, INDICATE WHETHER IT IS TRUE OR FALSE AT YOUR COLLEGE. 

(If not now attending, indicate if it ''was" true ut your college.) If TRUE, indicate whether it bother (s) (ed) you. 


(a) I am not interested in most of my courses. 














89.6 79.0 


70.7 


74.4 


89.4 


78.6 


91.9 


83.5 


73.7 


1.6 2.3 
10.4 21.0 
8.8 18.7 


0.7 
29.4 
28.7 


4.0 
?5.6 
21.6 


3.4 

10.7 
7.3 


0.0 
21.4 
21.4 


0.0 

8.1 
8.1 


1.1 

16.5 
15.4 


3.4 

26.4 
23.0 
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Item numbers and word* All All 

mg from Public Data Under- Education 

Undergraduate Codebook Graduates Majors 


All 

Teacher 
Candidates 


Elementary 

Teacher 

Candidates 


Secondary 

Teacher 

Candidates 


Freshman Senior 
Teacher Teacher 
Candidates Candidates 


Responses. tOR EACH OF THESE STATEMENTS, ISDICATE WHETHER IT IS TRUE OR FALSE AT YOCR COLLEGE (If not 
now attending, indicate if it **was" true at your college,} If TR UE, indicate whether it bother(s) (ed) you. 


ITEM 84(b) I am not really learning anythmg new. 










I. False 89.5 84.2 


87.5 


85.9 


89.2 


85.7 90.1 


2. True, plus a no o.9 1.0 

10.5 15,8 
^ True dIus a ves f\ £. \ a o 


1.0 

12,5 

1 1.5 


l.O 

14,1 

13.1 


1.0 

10,8 

9.8 


14,3 9.9 

(No breakdown between Tme, 
plus a no and True, plus a yes 
answers) 


ITEM 85(c) I am not really learning anything important. 










1. False 84.7 79.8 


81.6 


80.3 


82.7 


76.4 84.5 


2. True, plus a o 1.3 0.9 

15,2 20.2 

3. True, plus a yes 13.9 19.3 


2.1 

18,4 
16.3 


1.4 

19 J 
18.3 


2.6 

17,3 
14.7 


23,6 15,5 
(No breakdown between True, 
plus a no and True, plus a yes 
answers) 


ITEM 88(f) It is difficult both to get good grades and really learn something. 








1. False 65.0 61.1 


63.0 


61.4 


62.7 


67.8 57.6 


2. True, plus a no 3.2 2.8 

35.0 38.9 


2.7 
37.0 


2.7 
38.7 


2.8 
37.3 


32.2 42.4 


3. True, plus a yes 31.8 36. 1 


34.3 


36.0 


34.5 


(No breakdown between Tme, 
plus a no and Th/e, plus a yes 
answers) 


Responses: DO YOU THINK YOU WILL: 


ITEM 122(d) Graduate without a specific career in mind? 










1. Definitely Not 

Not 

2. Probably not 


53.5 

81,5 
28.0 


Not 




42.1 61.5 

85,4 81,3 
43.3 19.8 


3. Probably 

Computed 

4. Definitely 


12.1 

hl4 
6.3 


Computed 




11.7 12.8 
14,6 18,8 
2.9 6.0 
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Art and Social Work & Health Therapy (Occupa- Home All 

Architecture ArtHistoi> Criiniiiology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
MajoR Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses. FOR EACH OF THESE STATEMEMS, L\DICATE WHETHER IT IS TRIE OR FALSE AT YOUR COLLEGE. (If not 
now attending, indicate if it "was** true at your college.) If TRUE, indicate whether it bother (s) (ed) you. 



(b) I am not really learning anything new. 
97.7 92.1 90.2 



1.1 



1.1 



1.9 

7.9 
6.0 



0.0 

9.8 
9.8 



99.2 
0.0 
0.8 



98.6 

0.0 

1.4 
1.4 



100.0 

0.0 

0.0 
0.0 



69.8 

0.0 
30.2 
30.2 



93.3 

1.3 

6.6 
5.3 



87.5 
1.0 

lis 

11.5 



(c) I am not really learning anything important. 
96.6 75.6 72.2 94.8 



0.4 
3.4 
3.0 



2.1 

24.5 
22.4 



0.0 

218 
27.8 



0.3 

5.2 
4.9 



98.3 

0.1 

L6 
1.5 



90.9 

1.4 

9.1 
1.1 



97.1 

0.0 

2.9 
2.9 



75.7 

9.4 
24.4 
15.0 



81.6 

2.1 

18.4 
16.3 



(0 It is difficult both to get good grades and really learn something. 
70.2 51.3 68.3 55.1 75.3 



4.2 

29.8 
25.6 



5.4 
48.8 
43.4 



0.4 
31.8 
31.4 



0.2 
45.0 
44.8 



0.8 
24.7 
23.9 



40.8 

2.0 
59.3 
57.3 



57.5 

0.5 
42.5 
42.0 



49.0 

0.7 
51.0 
50.3 



63.0 

2.7 
37.0 
34.3 



Responses: DO YOU THINK YOU WILL: 



(d) Graduate without a specific career in mind? 



Not Computed 
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Itemnumbers and word- All All All Elementary Secondary Freshman Senior 

Ingirom Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses PLEASE ISDILATE YOLR AGREEMENT OR DISAGREEMENT WITH EACH Of THE FOLLOWING STATEMENTS. 



ITEM 1 24(a) Most undergraduates at my coUese are 



1. Strongly 5.6 6.9 

Disagree 28.7 33,8 

1 Disagree with 23.1 26.9 
Reservations 

3. Agree with 61.0 58.3 
Reservations 7L3 66,2 

4. Strongly 10.3 7.9 
Agree 



isfied with the education they are getting. 



iVo/ Computed. 



ITEM 1 25(b) Much of what is Uught at my college is irrelevant to what is going on in the outside world. 

1. Strongly 11.7 7.9 9.4 9.9 8.9 8.9 6.8 

^'^^^^^ S7.3 55,6 57.2 53,0 58,2 63.5 5L0 

1 Disagree with 45.6 47.7 47.8 43.1 49.3 54.6 44.2 
Reservations 

3. Agree with 32.7 33.0 32.5 33.5 33.3 26.4 36.6 

Reservations 4Z8 44.3 418 46,9 4L7 36.5 49 0 

4-StrongIy 10.1 11.3 10.3 'l3.4 8.4 10.1 12.4 
Agree 



ITEM 126(c) Most faculty at my college are strongly interested in the academic problems of undergraduates. 

I. Strongly 8.0 8.4 8.5 11.2 7.3 4.8 12.3 

^^^Sree 38.I 39.2 4L9 45,2 40.6 35,8 5Z0 

1 Disagree with 30.I 30.8 33.4 34.0 33.3 31.0 39.7 
Reservations 

3. Agree with 47.0 48.6 45.1 40.5 47.6 49.4 37.9 

Reservations 6L9 60.8 582 54.6 59.5 642 480 

^•Strongly 14.9 12.2 13.1 14.1 11.9 14.8 10 1 



Agree 



ITEM 1330) I cannot imagine being happy 



1. Strongly 61.1 

Disagree 88 7 

1 Disagree with 27 5 
Reservations 

3. Agree with 8.8 
Reservations 1L4 

4. Strongly 2.6 
Agree 



any of the careers available to me. 



70.7 64.6 67.6 

96,1 90.8 9L6 

25.4 26.2 24.0 

2.9 6,8 6.3 

3.9 9.2 8.4 

1.0 2.4 2.1 



62.0 60.3 64.5 

89.4 88,3 30.1 

27.4 28.0 25.6 

8.0 9.2 7.6 

10,6 11.7 9.9 

2.6 2.5 2.3 
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Art and Social Work & Healtli Therapy (Occupa- Home All 

Architecture ArtHistoiy Criminolog> Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses PLEASE INDICATE YOUR AGREEMENT OR DISAGREEMENT WITH EACH Of HIE FOLLOWING STATEMENTS: 



in) Most undergraduates at my college are satisfied with the education they are getting. 



0.5 


10.8 


5.0 


0.7 


7.6 


4.7 


6.8 


4.9 




!S.O 


33.3 


28,4 


29.4 


14.5 


2ZI 


42.7 


3Z5 




14.5 


22.5 


13.A 


28.7 


16.9 


17.4 


35.9 


27.6 




71.8 


56.1 


63.9 


51.2 


68.9 


35.7 


55.0 


63.8 




84.9 


66.7 


7L6 


70.6 


85.5 


77.9 


57.2 


67.5 




13.1 


10.6 


1.1 


19.4 


6.6 


42.2 


2.2 


3.7 




(b) Much of what is taught at my college is irrelevant to what is going on in the outside world. 






13.0 


16.9 


11.5 


2.3 


22.4 


17.6 


28.9 


7 0 


0 4 


56.4 


37.5 


39.3 


7L3 


753 


74.6 


78.7 


/o.u 


^ /.Z 


43.4 


20.6 


27.8 


69.0 


52.9 


51.0 


49.8 


67.1 


r / .O 


27.0 


44.3 


51.2 


24.6 


18.2 


25.1 


17.1 


23.5 


3^5 


^J.5 


615 


60.7 


28.7 


24.7 


25.4 


2L3 


25.0 


^i2.8 


16.5 


18.2 


9.5 


4.1 


6.5 


0.3 


4.2 


1.5 


10.3 


(c) Most faculty at my college are strongly interested in 


the academic problems of undergraduates. 






3.7 


8.3 


10.0 


1.0 


3.2 


6.1 


3.4 


3.5 


8.5 


2Z4 


4a8 


56.2 


38.9 


2a9 


3L0 


39.9 


25.7 


41.9 


18.7 


315 


46.2 


37.9 


\1.1 


24.9 


36.5 


22.2 


33.4 


61.7 


49.0 


33.4 


22.9 


56.1 


20.4 


38.9 


49.5 


45.1 


77.6 


59.3 


43,8 


6L0 


79.1 


69.1 


60,1 


74.3 


58.2 


15.9 


10.3 


10.4 


38.1 


22.4 


48.7 


21.2 


24.8 


13.1 



G) I cannot inugine being happy in any of the careers available to me. 



Not Computed 
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Item numbers and word- 
ing from Public Data 
Undergraduate Cudebook 



AU AU All 

Under- Education Teacher 
Graduates Majors Candidates 



Elementary Secondary Freshman Sen-br 
Teacher Teacher Teacher Teacher 
Candidates Candidates Candidates Candidates 



Responses. PLEASE L\D1CA IE YOLR AGREEMES J OR DISAGREEMEST WITH EACH OF THE FOLLOWING ST A TEMENTS. 



ITEM 134(k) I consider myself an intellectual. 



1. Strongly 16.4 
Disagree 5L1 

2. Disagree with 34.7 
Reservations 

3. Agree with 42.7 
Reservations 

4. Strongly 6.1 
Agree 



21.4 16.6 18.4 

60.4 S3.S S3.6 
39.0 36.9 35.2 

35.8 41.9 41.9 

39.5 46.6 46.3 
3.7 4.7 4.4 



14.5 12.4 18.4 
SLI 47.8 S7.2 

36.6 35.4 38.8 

43.9 46.9 37.5 
48.9 5Z2 4Z8 

5.0 5.3 5.3 



ITEM 136(m) I believe there is a God who judges men. 



1. Strongly 13.8 
Disagree 24.7 

2. Disagree whh 10.9 
Reservations 

3. Agree with 22.9 
Reservations 75.3 

4. Strongly 52.4 
Agree 



6.1 9.8 9.5 

15.7 19.8 21.6 

9.6 10.0 12.1 

24.1 23.9 21.2 

84.4 80.2 78.4 

60.3 56.3 57.2 



10.0 8.9 14.1 
19.2 20.0 24.8 

9.2 11.1 10.7 

25.8 22.2 24.9 

80.9 80.0 75.3 

55.1 57.8 50.4 



ITEM 143(t) College officials have the ri^ht to ban persons with extreme views from speaking on campus. 



1. Strongly 44.3 
Disagree 74.5 

2. Disagree with 30.2 
Reservations 

3. Agree with 16.2 
Reservations 25.4 

4. Strongly 9.2 
Agree 



41.2 49.3 49.5 

77.4 78.7 80.2 

36.2 29.4 30.7 

15.2 14.3 14.1 

2Z6 21.3 19.8 

l.A 7.0 5.7 



50.7 45.4 53.1 

79.0 73.8 83.7 

28.3 28.4 30.6 

14.2 17.5 9.5 

21.0 26.2 16.2 

6.8 8.7 6.7 



Responses, ALL /.\ ALL, IS TERMS OF YOLR OWS SEEDS AND DESIRES, HOW MUCH OF THE FOLLOWING HA VE YOU HAD 
AT COLLEGE? 



ITEM 150(a) Freedom in course selection. 

l.Not 40.1 
Enough 

% About the 58.4 

Right Amount 

3. Too 1.5 

Much 



49.3 44.1 48.6 

49.e 54.0 48.8 

0.9 2.0 2.6 



42.2 38.5 50.7 

56.2 59.3 45.5 

1.6 2.2 3.8 
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Art and Social Work & Healtli Therapy (Occupa- Home All 

.Architecture Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses. PLEASE INDICATE YOLR AGREEMENT OR DISAGREEMENT WITH EAUi OF THE FOLLOWING STATEMENTS. 



(k) I consider myself an intellectual. 



f 12.2 11.3 31.9 

59.3 46.8 55.4 

47.1 35.5 23.5 

36.3 41.3 43.9 

40.6 5X3 44.6 

4.3 12.0 0.7 



27.7 11.4 6.7 

59.4 37.6 34.8 

31.7 26.2 28.1 

39.1 55.6 65.3 
40.6 6Z4 65.3 

1.5 6.8 0.0 



45.0 20.5 16.6 

73.3 54.7 53.5 

28.3 34.2 36.9 

26.2 44.4 41.9 

26.7 45.4 46.6 

0.5 1.0 4.7 



(m) I believe there is a God who judges men. 



13.1 17.8 9.0 

2L5 36.3 35.2 

8.4 18.5 26.2 

37.8 31.5 36.1 

78.6 63.7 64.8 

40.8 32.2 28.7 



35.9 3.9 12.2 
39.5 17.7 14.9 

3.6 13.8 2.7 

21.3 15.1 22.4 

60.5 8Z3 85.1 

39.2 67.2 62.7 



6.7 2.5 9.8 

30.7 7.3 19.8 

24.0 4.8 10.0 

10.3 20.3 23.9 

69.3 92.7 80.2 

59.0 12A 56.3 



(t) College officials have the right to ban persons with extreme views from speaking on campus. 



Not Computed 



Responses. ALL IN ALL, IN TERMS OF YOUR OWN NEEDS AND DESIRES, HO W MUCH OF THE FOLLOWING HA VE YOU HAD 
AT COLLEGE? 

(a) Freedom in course selection. 

55.8 48.0 37.0 13.0 40.7 36.8 42.8 22.4 44.1 

43.7 50.8 61.4 87.0 59.3 63.2 57.2 77.5 54.0 

0.5 1.1 1.6 0.0 0.0 0.0 0.0 0.1 2.0 



ERiC 
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Item numbers and word- 
ing from Public Data 
Undergraduate Codebook 



AU All AU 

Under- Education Teacher 

Graduates Majors Candidates 



Elementary Secondary Freshman Senior 
Teacher Teacher Teacher Teacher 
Candidates Candidates Candidates Candidates 



Responses. ALL /A ALL, IS TERMS OF YOUR OWN NEEDS AND DESIRES, HOW MUCH OF THE FOLLOWING HA VE YOU HAD 
AT COLLEGE? 



ITEM 1 59(j) Advice and guidance from faculty and staff. 

1. Not 47.8 57.8 53.6 
Enough 

2. About the ' " 50.7 42.2 45.4 
Ri£}it Amount 

3. Too 1.4" 0.1 1.0 
Much 



58.5 
41.0 
0.5 



52.2 
46.5 
1.3 



44.9 
52.6" 
2.4 



64.0 
35.7 
0.3 



Responses: HOW IMPORTANT ARE EACH OF THE FOLLOWING TO YOU FOR YOUR FUTURE? 



ITEM 161(b) A stable secure future. 

1. Not Important 5.0 

Z Desirable 43.1 

95.1 

3. Essential 52.0 



2.6 

39.2 

97.4 
58.2 



4.0 

43.1 

96.0 
52.9 



3.8 

41.7 

95.2 
54.5 



4.3 

44.1 

95.7 
51.6 



3.1 

44.6 

97.0 
52.4 



5.6 

46.7 

94.4 
47.7 



ITEM 163(d) Opportunities to be useful to society. 
1. Not Important 4.1 0.5 

Z Desirable 
3. Essential 



47.0 

95.9 
48.9 



38.9 

99.5 
60.6 



1.7 

42.3 

98.4 
56.1 



1.4 

39.1 

98.6 
59.5 



1.8 

44.3 

98.2 
53.9 



3.5 

43.5 

96.5 
53.0 



0.8 

44.0 

99.2 
55.2 



ITEM 164(e) A chance to exercise leadership. 
1. Not Important 23.4 19.8 

Z Desirable 
3. Essential 



ERIC 



55.7 

76.6 
20.9 



58.8 

80.2 
21.4 



2Z2 

59,2 

77.7 
18.5 



25.0 

61.9 

75.0 
13.1 



n 



22 



19.7 

59.0 

80.2 
21.2 



30.9 

49.2 

69.1 
19.9 



13.7 

68.8 

86.3 
17.5 



Art and Social Woik& Health Therapy (Occupa- Home All 

Architecture Art History Criminology Technology Nursmg Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses. ALL L\ ALL, LMERMS OF YOUR OWN NEEDS AND DESIRES, HOW MUCH OF THE FOLLOWL\G HAVE YOU HAD 
AT COLLEGE? 



0) Advice and guidance from faculty and staff. 

49.3 55.4 56.6 39.9 31. 1 43.6 61.1 38.2 53.6 

50.r '42.2 ' 38.0 ' 52.4 68.7 56.4 37.8 61.8 45.4 

0.0 2.3 5.4 7.8 0.2 0.0 1.1 0.0 I.O 



Responses: HOW IMPORTANT ARE EACH OF THE FOLLOWING TO YOU FOR YOUR FUTURE? 



(b) A stable secure future. 

2.3 12.1 5.6 17.3 1.3 6.0 0.0 0.1 4.0 

53.7 50.0 62.3 19.5 30.1 17.4 44.0 36.5 43.1 

97.7 81 9 94.3 8Z7 98,8 94.0 100.0 99.9 96.0 

44.0 37.9 32.0 63.2 68.7 76.6 56.0 63.4 52.9 



(d) Opportunities to be useful to society. 

2.9 9.7 4.3 10.4 O.I 0.0 0.0 0.1 1.7 

45.9 55.4 9.2 20.2 30.8 80.3 35.1 42.5 42.3 

97.0 90.3 95.7 89.6 99.9 100.0 100.0 99.9 98.4 

51.1 34.9 86.5 69.4 69.1 19.7 64.9 57.4 56.1 



(e) A chance to exercise leadership. 

16.2 44.9 15.7 50.3 13.0 25.5 34.6 31.5 22.2 

43.9 47.2 67.6 22.1 71.1 69.9 57.2 46.9 59.2 

83.9 55.2 84.3 49.8 87.1 74.5 65.4 68.4 77.7 

40.0 8.0 16.7 27.7 16.0 4.6 8.2 21.5 18.5 



ERIC 
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Item numbers and word- All All All Elementary Secondary Freshman Senior 

inghom Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses: HOW IMPORTANT ARE EACH OF THE FOLLOWING TO YOU FOR YOUR FUTURE? 



ITEM 165(0 Living and working in the world of ideas. 



1. Not Important 


7.7 


5.9 


7.8 


7.5 


8.0 


14.6 


5.0 


2. Desirable 


51.8 


58.3 


52.3 


54.6 


51.2 


50.8 


52.2 






94.0 


911 


' 92.4 


910 


85.4 


95.0 


3. Essential 


40.5 


35.7 


39.8 


37.8 


40.8 


34.6 


42.8 


ITEM 166(g) Working with people rather than things. 












1. Not Important 


13.4 


3.2 


7.5 


6.8 


8.1 


14.9 


7.1 


2. Desirable 


34.1 


22.4 


26.0 


19.7 


30.5 


25.8 


25.3 




86.7 


96.8 


P2.5 


93.1 


910 


85.2 


93.9 


3. Essential 


52.6 


74.4 


66.5 


73.4 


61.5 


59.4 


67.6 



Responses: ANSWER EACH OF THE FOLLOWING AS YOU THINK IT APPLIES TO YOUR COLLEGE: 



ITEM 175(h) Being in this college builds poise and maturity. 



1. No 37.5 45.7 37.8 41.8 34.5 36.6 41.3 

2. Yes 615 54.3 62.2 58.2 65.1 63.4 58.7 
ITEM 178(k) Most students are treated like "numbers in a book." 

1. No 61.5 59.3 60.4 56.0 62.5 66.7 58.8 

2. Yes 38.5 40.7 39.6 44.0 37.5 33.3 41.2 



Responses IS THERE ANY PROFESSOR (A. Major Field Professors) (B, Other Professors) AT YOUR COLLEGE WITH WHOM YOU. 

ITEM 205(Aa) (Is there any professor in your major field with whom you) Often discuss topics in his field? 

LNo 53.9 64.0 60.0 69.4 54.8 76.5 46.6 

2- Yes 46.1 36.0 40.0 30.6 45.2 23.5 53.4 

24 



Art and Social Work & Health Therapy (Occupa- Home All 

Architecture ArtHistoi> Criminology Technology Nursing Pharmacy tional or Physical) Economics Teachei 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses. HOW IMPORTANT ARE EACH OF THE FOLLOWING TO YOU FOR YOUR FUTURE? 



(0 Living and working in the world of ideas. 



0.4 2.3 7.8 12.8 7.3 9.6 4.4 22.6 7.8 

25.3 36.1 46.4 56.0 68.0 61.7 65.2 48.0 52.3 

99.6 ' 97.7 ' 912 ' 87.2 918 90.3 95.7 * 77.4 911 

74.3 61.6 45.8 31.2 24.8 28.6 30.5 29.4 39.8 

(g) Working with people rather than things. 

17.7 21.3 1.0 15.5 5.2 8.9 0.0 15.0 7.5 

37.8 33.3 12.0 28.5 19.1 55.1 9.0 22.0 26.0 
813 78.7 99.0 84.5 94.7 91.1 100 0 84.9 915 

44.5 45.4 87.0 56.0 75.6 36.0 90.9 62.9 66.5 



Responses: ANSWER EACH OF THE FOLLOWING YOU THINK IT APPLIES TO YOUR COLLEGE: 



(h) Being in this college builds poise and maturity. 

Not Computed . 

(k) Most students are treated like "numbers in a book.** 
Not Computed . 



Responses. IS THERE A.\ Y PROFESSOR (A. Major Field Professors) (B. Other Professors) AT YOUR COLLEGE WITH WHOM YOU. 
(Aa) (h there any professor in your major field with whom you) Often discuss topics in his field? 

27.3 33.9 55.7 33.8 48.2 64.0 52.3 54.2 60.0 

72.7 66.1 44.3 66.2 51.8 36.0 47.7 ^s.g 40.0 



ERLC 25^ 



1 



Itemnumbers and word- All All All Elementary Secondary Freshman Senior 

ing from ftiAifc /Icr/fl Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates M^'ors Candidates Candidates Candidates Candidates Candidates 



Responses. IS THERE ANY PROFESSOR (A. Major Field Professors) (B. Other Professors) AT YOUR COLLEGE WITH WHOM YOU. 



ITEM 20?(Ab) (Is there an> professor in >our major field with whom >ou) Often discuss other topics of mtellectual interest? 

J. No. • 66.8 72.3 70.3 • 78.8 66.6 77.6 64.3 

ZYes 33.2 27.7 29 7 21.2 33.4 22.4 35.7 



ITEM 208(Bb) (Is there an> professor not in >our m^'or field with whom >ou) Often discuss other topics of mtellectual mterest? 
I. No 64.8 69.5 65.8 67.9 64.1 66.0 59.7 

XYes 35.2 30.5 34.2 32.1 35.9 34.0 40.3 



ITEM 209(Ac) (Is there any professor in your m^or field with whom you) Sometimes engage in social conversation? 

1. No 37.6 33.1 34.4 39.2 30.9 54.2 21.3 

2. Yes 62.4 66.9 65.6 60.8 69.1 45.8 78.7 



ITEM 210(Bc) (Is there an> professor not in >our major field with whom you) Sometimes engage m social conversation? 

1. No 39.3 30.2 34.8 34.0 35.3 49.0 27.2 

2. Yes 60.7 69.8 65.2 66.0 64.7 51.0 72.8 



ITEM 21I(Ad)(Is there any professor in your major field with whom you) Ever talk about personal matters? 

1. No 73.3 73.5 73.2 73.8 73.4 85.8 

2. Yes 26.7 26.5 26.8 26.2 26.6 14.2 



61.7 
38.3 



Artanf! Social Work & Health Therapy (Occupa< Home Ail 

Architectme Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses IS THERE ANY PROFESSOR (A. Major Field Professors) (B. Other Professors) AT YOUA COLLEGE WITH WHOM YOU. 



(Ab) (Is there any professor in your major Held with whom you) Often discuss other topics of intellectual mterest? 



j • 67.9 44.1 63.3 - 78.8 - 61.3 84.5 54.8 . 68.6 70.3 

32.1 55.9 36.7 21.2 38.7 15.5 45.2 31.4 29.7 

(Bb) (Is there any professor not in your m^or field with whom you) Often discuss other topics of intellectual intc.^st? 

72.6 53.5 52.3 93.4 74.2 87,1 76.4 55.8 65.8 

27.4 46.5 47.7 6.6 25.8 12.9 23.6 44.2 34.2 

(Ac) (Is there any professor in your major field with whom you) Sometimt^j engage in social conversation? 

54.1 23.3 61.1 45.2 35.0 60.9 40.1 20.4 34.4 

45.9 76.7 38.9 54.8 65.0 39.1 59.9 79.6 65.6 

(Be) (Is there any professor not in your mejor field with whom you) Sometimes engage in social conversation? 

54.0 32.9 46.1 54.8 43.6 79.2 45.1 42.4 34.8 

46.0 67.1 53.9 45.2 56.4 20.8 54.9 57.6 65.2 

(Ad) (Is there any professor in your major field with whom you) Ever talk about personal matters? 

71.6 69.2 76.3 75.8 55.6 77.8 78.4 67.6 73.2 

28.4 30.8 23.7 24.2 44.4 22.2 21.6 3 2.4 26.8 



ERLC 



Itemnumbersaiid word- All All All Elementary Secondary Freshman Senior 

ing {torn Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses. THL\K ABOUT THE COURSE YOU TOOK DURING YOUR MOST RECENT COLLEGE TERM WHICH WAS MOST 
CLOSELY RELATED TO YOUR PRIMARY FIELD OF INTEREST. PLEASE MARK ''YES" FOR ALL THE FOLLOW- 
ING STATEMENTS WHICH APPLY TO THIS COURSE. 



ITEM 224(1) I sometimes argued openly with the instructor. 
l.No 76.4 77.6 76.1 

XYcs 23.6 22.4 23.9 



80.1 
19.9 



72.4 
27.6 



86.3 
13.7 



66.3 
33.7 



Responses: WHAT IS YOUR OVER-ALL E VALUA TION OF YOUR COLLEGE? 



ITEM 239 

1. Very Dissatisfied 

2. Dissatisfied 

3. On the Fence 

4. Satisfied 

5. Very Satisfied 



3.3 
112 
8.9 

20.2 

48.8 

67.7 
18.9 



1.7 

8.4 
6.7 

26.2 

51.1 

65.4 
14.3 



.Not Computed 



Responses: INDICATE THE IMPORTANCE TO YOU PERSONALLY OF EACH OF THE FOLLOWING: 



ITEM 241(b) Becoming an authority on a special subject in my sul ''^ct field. 



I. Not Important 10.0 12.9 9.1 11.7 6.7 4.7 9.6 

"^7.0 56.5 49.4 60.2 42.1 46.9 5Z7 

^ Somewhat Important 37.0 43.6 40.3 48.5 35.4 42.2 43.1 

3. Very Important 34.9 31.4 34.0 28.7 37.7 36.1 33.7 

5^0 43.5 50.6 39.9 58.0 53.1 47.2 

4. Essential 18.1 12.1 16.6 II.2 20.3 17.0 13.5 



Art and Social Woric& Health Therapy (Occupa- Home All 

Architecture Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majora Majors Majors Majors Majors Majors Majors Candidates 



Responses, THISK ABOUT THE COURSE YOU TOOK DURING YOUR MOST RECENT COLLEQE TERM WHICH WAS MOST 
CLOSELY RELATED TO YOUR PRIMARY FIELD OF INTEREST PLEASE MARK "YES" FOR ALL THE FOLLOW- 
ING STATEMENTS WHICH APPLY TO THIS COURSE 



(1) I sometimes argued openly with the instructor. 

57.4 63.2 83.5 94.9 70.3 90.6 83.1 85.5 76.1 

42.6 36.8 16.5 5.1 29.7 9.4 16.9 14.5 23.9 



Responses: WHA TIS YOUR O VER-ALL EVALUA TION OF YOUR COLLEGE? 



ITEM 239 



Not Computed 



Responses: INDICATE THE IMPORTANCE TO YO]U PERSONALLY OF EACH OF THE FOLLOWING: 



(b) Becoming an authority on a special subject in my subject field. 

3.6 6.1 6.6 17.3 12.7 5.1 1.5 13.1 9.1 

24.2 40.9 SZ6 67.2 53.6 729 49.2 39.2 49.4 

20.6 34.8 46.0 49.9 40.9 67.8 47.7 26 1 40.3 

35.5 30.3 34.3 8.5 23.1 24.9 41.9 49.2 34.0 

yS,8 59.1 47.4 3Z9 46.3 27.1 50.8 60,8 50.6 



40.3 



28.8 13.1 24.4 23.2 2.2 8.9 11.6 16.6 
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Item numbers and word- All All All Elementary Secondary Freshman Senior 

ingUotn Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses: INDICATE THE IMPORTANCE TO YOU PERSONALLY OF EACH OF THE FOLLOWING: 



ITEM 243(d) Influencing the political structure. 

1. Not Important 43.7 49.7 46.9 51.5 42.5 52.2 43.2 

^^'^ 9L4 86.6 9L8 S2,3 87.5 83.0 

Z Somewhat Important 40.2 41.7 39.7 40.3 39.8 35.3 39.8 

3. Very Important 11.9 6.7 10.8 6.8 14.4 9.9 13.1 

, ^ , ^^-^ 5.5 13.4 8.2 17.6 12.5 17.0 

4. Essential 4.2 1.8 2.6 1.4 3.2 2.6 3.9 



ITEM 244(e) Influencing social values. 

1. Not Important 20.8 14.1 18.8 17.2 19.7 23.4 16.4 

64.1 6Z6 619 611 62.7 70.0 58.8 

2. Somewhat Important 43.3 48.5 44.1 44.9 43.0 46.6 42.4 

3. Very Important 28.0 34.4 31.0 34.3 29.8 23.6 35.7 

35.9 37.4 37.1 38.0 37.3 300 4U 

4. Essential 7.9 3.0 6.1 3.7 7.5 6.4 5.6 



ITEM 247(h) Having friends with different backgrounds and interests from mine. 



5.5 



1. Not Important 5.2 8.2 6.8 4.6 7.5 10.2 

35.0 38.6 34.8 33.7 35.1 35,5 308 

Z Somewhat Important 29.8 30.4 28.0 29.1 27.6 25.3 25.3 

3. Very Important 43.2 36.4 43.7 42.7 44.9 42.6 46.3 

6S.^ 6l'S 65.3 66.3 65.0 64.4 69.2 

4. Essential 21.8 24.9 21.6 23.6 20.1 21.8 22.9 



ITEM 250(k) Being very wclf off financially. 

1. Not Important 18.9 19.6 21.0 20.6 20.8 17,6 

75.2 73.7 75,7 71.8 72.1 75.0 

Z Somewhat Important 44.5 55.6 52.7 55.1 51.0 54.5 54.6 



20.4 



3. Very Important 27.8 20.0 20.7 19.2 21.8 19.0 22.0 

2-/. 7 26,3 24.4 28.2 27.9 25.0 

4. Essential 8.8 4.7 5.6 5.2 6.4 8.9 3.0 



Art and Social Work & Health Therapy (Occupa< Home All 

Architecture Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 

Majors Majors Majors Majors Majors Majors Majors Majors Candidates 

Responses. INDICATE THE IMPORTANCE TO YOU PERSONALLY OF EACH OF THE FOLLOWING: 



(d) Influencing the political stmcture. 



39.5 56.6 25.5 
73.3 . . 88.8 ^ 80.3 

33.8 32.2 * 54.8 

16.6 10.1 18.2 
26.8 22.3 29.7 

10.2 1.2 1.5 

(c) Influencing social values. 

8.3 18.6 10.4 

5Z2 7Z0 38,9 

43.9 53.4 28.5 

37.1 22.3 43,3 

47.8 280 61.2 

J0.7 5.7 17.8 

(h) Having friends with different backgrou 

0.5 2.1 2.7 

" 26.5 21.8 26.2 

26.0 25.7 23.5 

50.0 40.0 54.2 

73.5 7Z2 73.7 

23.5 32.2 19.5 



49.1 68.3 60.8 

96.9 95.0 98,3 

47.8 26.7* 37.5 

2.8 4.5 1.7 

3.2 5.0 1. 7 

0.3 0.5 0.0 



25.5 28.9 17.2 

73.8 66.7 93.4 

48.3 37.8 76.2 

24.4 26.1 6.6 

26.3 33.3 6.6 
1.9 7.2 0.0 

and interests from mine. 

0,2 9.0 6.8 

35,5 41.5 66.4 

35.3 32.5 59.6 

41.5 39.5 28.2 

64.4 585 33.6 
22.9 19.0 5.4 



49.8 52.6 46.9 

96.9 97.0 86.6 

47.1 44.4 39.7 

3.1 2.6 10.8 

3.2 3.0 23.4 

0.0 0.4 2.6 



29.7 21.6 18.8 

54.2 54.2 62.9 

24.5 32.6 44.1 

36,5 43.5 31,0 

45.7 45.8 3 7.2 

9.2 2.3 6.1 



0.7 10.6 6.8 

8.6 2Z3 34.8 

7.9 1 1.7 28.0 

62.6 67.5 43.7 

91.4 77.8 65.3 

28.8 10.3 21.6 



(k) Being very well-off financially. 



Not Computed. 
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Item numbers and word. All All All Elementaiy Secondary Freshman Senior 

vaiifTOfn Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Cndergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses. INDICATE THE IMPORTANCE TO YOU PERSONALLY OF EACH OF THE FOLLOWING: 



ITEM 251(1) Helping others who are in difficulty. 

1. Not Important 2.7 0.4 1.7 1. 1 2.1 4.0 0.9 

SL6 2Z2 25.5 22.^ 25.7 23.3 25.4 

1 Somewhat Important 28.9 21.8 23.8 21.8 23.6 19.3 24.5 

3. Very Important 47.0 56.2 53.5 56.3 54.1 55.5 56.6 

68.4 77.8 74.6 77.1 74.4 76.8 74.6 

4. Essential 21.4 21.6 21.1 20.8 20.3 21.3 18.0 



ITEM 2S7(r) Keeping up to date with political affairs. 

1. Not Important 8.2 6.2 7.6 5.0 8.9 10.4 3.9 

47.6 46.7 458 43.9 45.0 53.4 41.0 

1 Somewhat Important 39.4 40.5 38.2 38,9 36.1 43.0 37.1 

3. Very Important 37.4 40.4 39.6 45.3 38.3 33.4 45.4 

513 533 54.1 56.1 55.0 46.7 59.0 

4. Essential I4.9 12.9 14.5 10.8 16.7 13.3 13.6 



Responses. PLEASE INDICA TE YOUR A GREEMENT OR DISAGREEMENT WITH EACH OF THE FOLLOWING STA TEMENTS. 



ITEM 26S(0 The main cause of Negro riots in the cities is white racism. 



1. Strongly 15.7 11.3 13.9 10.5 15.7 9.7 15.1 
Disagree 55,3 60.3 55.5 53.4 55.7 49.0 59.4 

2. Disagree with 39.6 49.0 41.6 42.9 40.0 39.3 44.3 
Reservations 

3. Agree with 32.5 31.5 33.4 37.0 32.2 41.2 27.9 
Reservations 44.7 39.7 44.5 46.6 44.3 51.0 40.5 

4. Strongly 12.2 8.2 11.1 9.6 12.1 9.8 12.6 
Agree 

ITEM 271(1) Racial integration of the public elementary schools should be achieved even if it requues busmg. 

1. Strongly 22.8 22.9 21.9 18.0 22.6 20.5 19.7 
I>»sagree 56.1 59.4 53.7 51.4 54,5 49.3 59.4 

2. Disagree with 33.3 36.5 31.8 33.4 31.9 28.8 34.9 
Reservations 

3. Agree with 26.7 25.8 26.8 29.7 25.5 27.8 27.9 
Reservations 44.O 40.6 46.3 48.5 45,5 50,8 40.5 

4. Strongly 17.3 14.8 19.5 18.8 20.0 23.0 17.5 
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Art and Social Work & Health Thctapy (Occupa- Home All 

Architecture Art History Criminology Technology Nursing Phanr^icy tional or Physical) Ec ,^mics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses: INDICATE THE IMPORTANCE TO YOU PERSONALLY Of EACH OF THE FOLLOWING: 



(1) Helping others who arc in difficulty. 



9.9 1.5 0.0 

54.5 27.8 10.1 

24.4 26.3 10.1 

45.1 56.8 20.8 

65.6 71 2 89.9 

20.5 15.4 69.1 

(r) Keeping up to date with political affairs. 

18.2 6.1 0.9 
57.2 53.2 319 

39.0 47.1 32.0 

35.4 36.1 52.8 

^19 46.7 67.1 

7.5 10.6 14.,* 



0.3 5.1 8.0 

37.1 17.3 33.7 

36.8 12.2 25.7 

40.3 49.4 22.3 

619 82.7 66.3 

22.6 33.3 44.0 



26.1 10.0 3.7 

63.6 61.9 66.4 

31.5 51.9 62.7 

33.6 32.2 25.3 
36.4 38.1 33.7 
2.8 5.9 8.4 



0.0 9.9 1.7 

5.1 28.9 25.5 

5.1 19.0 23.8 

48.1 61.0 53.5 

94.9 71.1 74.6 

46.8 10.1 21.1 



10.6 16.4 7.6 

77.7 56.3 45.8 

67.1 39.9 38.2 

18.8 36.9 39.6 

22.4 43.6 54.1 

3.6 6.7 14.5 



Responses, PLEASE L^DILA TE YOUR AGREEMENT OR DISAGREEMENT WITH EACH Of THE FOLLOWING STATEMENTS. 



(i) The main cause of Negro riots in the cities is white racism. 



7.6 15.1 16.2 1.8 13.3 18.0 49.9 17.6 13.9 

55.1 41.3 49.2 63.6 58.7 80.0 81.2 68.7 55.5 

47.5 26.2 33.0 61.8 45.4 62.0 31.3 51.3 41.6 

36.8 30.7 29.5 15.8 28.7 15.0 15.9 27.9 33.4 

44.9 587 50.8 36.5 41.3 20.0 18.8 31.0 44.5 

8.1 28.0 21.3 20.7 12.6 5.0 2.9 3.1 11.1 

(U Racial integration of the public elementary schools should be achieved even if it requires busing. 

14.1 11.2 15.0 21.6 37.2 36.5 27.9 24.2 21.9 

69.9 47.6 45.8 785 70.8 519 46.5 60.9 53.7 

55.8 36.4 30.8 56.9 33.6 16.4 18.6 36.7 31.8 

21.1 22.8 36.2 16.4 11.1 43.2 39.6 30.7 26.8 

30.1 513 54.3 21.6 29.2 47.2 53.6 39.1 46.3 

9.0 29.5 18.1 5.2 18.1 4.0 14.0 8.4 19.5 



Item numbers and word- All All All Elementary Secondary Fresliman Senior 

ing from A/W/c Dff/a Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codcbook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses. PHASE ISDICATL iOLR AGREEMEM OR DISAGREEMENT WITH EACH OF THE FOLLOWING STATEMENTS. 



ITEM 272(m) Where "de facto" segregation exists, black people should be assuied control over their own schools. 



1. Strongly 


7.0 


5.8 


6.3 


5.1 


7.1 


7 


1 n n 


Disagree 


29 J 


30.4 


27.5 


27.7 


27.7 




zy.o 


X Disagree with 


22.1 


24.6 


21.2 


22.6 


20.6 


16.7 


19.6 


Reservations 
















3. Agrees with 


46.4 


48.0 


48.2 


46.1 


48.9 


51.2 


45.2 


Reservations 


7a9 


69.6 


7Z6 


72.3 


72.2 


79.5 


70.3 


4. Strongly 


24.5 


21.6 


24.4 


26.2 


23.3 


28.3 


25.1 


Agree 
















ITEM 276{q) The chief benefit of a college education is that it increases onc*s earning power. 








1. Strongly 


23.4 


24.6 


25.2 


25.8 


23.6 


25.9 


27.5 


Disagree 


49.6 


SI.8 


55.3 


59.9 


52.7 


54.9 


57.5 


X Disagree with 


26.2 


27.2 


30.1 


34.1 


29.1 


29.0 


30,0 


Reservations 
















3. Agre« with 


33.7 


33.4 


30.8 


29.3 


31.2 


29.2 


31.6 


Reservations 


50.4 


48 J 


44.6 


40.1 


47.3 


45.0 


4Z5 


4. Strongly 


16.8 


14.7 


13.8 


10.8 


16.1 


15.8 


10.9 



Agree 



Responses: IN REGARD TO EACH OF THE FOLLOWING ACTIVITIES: 

(A) DID YOU EVER ENGAGE IN THE ACTIVITY? (B) IF NOT, WOULD YOU UKE TO DO IT? 



ITEM 283(a) Work in the Peace Corps or VISTA. 



1. No, plus no 


40.1 


36.5 


32.7 


26.9 


35.3 


2. No, plus yes 


59.4 


63.4 


66.6 


72.6 


63.8 


3. Yes 


0.5 


0.1 


0.7 


0.4 


0.9 


ITEM 284(b) Tutor minority group children. 










1. No, plus no 


34.2 


14.0 


18.8 


11.1 


22.5 


2. No» plus >*es 


50.9 


60.0 


58.9 


61.6 


58.7 


3. Yes 


14.9 


26.0 


22.2 


27.3 


18.9 



36.^ 



30.5 



63.1 69.5 
(No breakdown between yVo, 
plus yes zxi6, yex answers) 



19.6 



14.0 



80.4 86.0 
(No breakdown between No, 
plus yes znd K« answers) 
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Art and Social Work & Health Therapy (Occupa- Home All 

Architecture Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses, PLEASE INDICATE YOUR AGREEMENT OR Di:^ AGREEMENT WITH EACH OF TBi. FOLLOWING STATEMENTS. 



(m) Where "de facto" segregation exists, black people should be assured control over their own schools. 



2.6 


7.9 


2.7 


19.2 


1.9 


0.0 


1.8 


3.1 


6.3 


26.8 


IB.8 


33.4 


30.9 


38.3 


16.4 


11.4 


32.3 


27.5 


24.2 


12.9 


30.7 


11.7 


36.4 


16.4 


9.6 


29.2 


21.2 


58.0 


45.2 


43.9 


64.0 


33.8 


77.8 


81.6 


56.1 


48.2 


13.3 


79./ 


66.5 


69.1 


61.7 


83.5 


88.6 


67.7 


72.6 


15.3 


33.9 


22.6 


5.1 


27.9 


5.7 


7.0 


11.6 


24.4 



(q) The chief benefit of a college education is that it increases one's earning power. 



Not Computed . 



Responses: IN REGARD TO EACH OF THE FOLLOWING ACTIVITIES: 

(A) DID YOU EVER ENGAGE IN THE ACTIVITY? (B) IF NOT, WOULD YOU LIKE TO DO IT? 



(a) Work in the Peace Corps or VISTA. 



40.0 


23.7 


18.8 


50.1 


43.5 


38.6 


11.2 


39.9 


32.7 


60.0 


75.6 


81.0 


49.9 


56.5 


61.4 


88.8 


60.1 


66.6 


0.0 


0.7 


0.2 


0.0 


0.0 


0.0 


0.0 


0.0 


0.7 



(b) Tutor minority group children. 



54.2 


25.5 


13.2 


52.0 


42,1 


46.0 


25.6 


23.8 


18.8 


40.2 


51.2 


70.6 


44.5 


43.3 


16.8 


64.3 


56.0 


58.9 


5.7 


23.2 


16.2 


3.4 


14.6 


37.2 


10.1 


20.1 


22.2 
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Item numbers and word* All All All Elementary Secondary Freshman Senior 

ing from Public Data Under- Education Teacher Teacher Teadier Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses. PLEASE INDICATE YOUR AGREEMENT OR DISAGREEMENT WITH EACH OF THE FJLLOWL\G STATEMENTS. 



ITEM 372(a) Students should have a major 



1. Stron^y 3.8 

Disagree 25.8 

Z Disagree with 210 
Reservations 

3. Agree with 51.4 
Reservations 74.2 

4. Stron^y 22.8 
Agree 



in specifying the college curriculum. 



5.1 3.4 2.4 

25.1 22.6 30.2 

20.0 19.2 17.8 

53.3 52.1 52.2 

75.0 77.3 79.8 

21.7 25.2 27.6 



3.2 2.1 2.6 

22.4 19.2 24.9 

19.2 17.1 22.3 

54.1 54.0 51.2 

77.6 80.9 75.1 

23.5 26.9 23.9 



ITEM 377(0 Faculty promotions should be 



1. Strongly 12.9 
Disagree 51.1 

2. Disagree with 38.2 
Reservations 

3. Agree with 41.7 
Reservations 48.9 

4. Strongly 7.2 
Agree 



based on student evaluations. 



13.9 11.7 11.2 

47.7 49.0 47.3 

33.8 37.3 36.1 

46.4 44.5 44.7 

52.2 50.9 52.7 

5.8 6.4 8.0 



11.1 8.9 13.0 

49.6 4*.0 50.2 

38.5 35.1 37.2 

44.1 49.3 44.6 

50.4 56.0 49.8 

6.3 6.7 5.2 



ITEM 378(g) Marijuana should be legalized. 



1. Strongly 35.4 

Disagree * 54.2 

Z Disagree with 18.8 
Reservations 

3. Agree with 24.8 
Reservations 45.9 

4. Strongly 21.1 
Agree 



39.9 36.0 37.2 

6Z5 55.6 55.4 

22.6 19.6 18.2 

24.6 26.0 28.2 

37.5 44.4 44.6 

12.9 18.4 16.4 



34.3 43.4 28.0 
54.3 59.1 48.8 

20.0 15.7 20.8 

25.4 24.7 25.2 
45.7 40.8 51.3 

20.3 16.1 26.1 



ITEM 379(h) Divorce laws should be liberalized. 

1. Stron^y 20.5 27.5 23.4 28.8 20.0 25.5 19.4 
^»sagree 47.9 58.2 49.9 54.6 45.9 48.5 47.2 

2. Disagree with 27 4 30.7 26.5 25.8 25.9 23.0 27.8 
Reservations 

3. Agree with 32.1 29.5 31.5 30.6 33.4 32.8 29.7 
Reservations 52(? 41.8 50.0 45.4 54.2 51.5 5Z8 

4. Strongly 19.9 12.3 18.5 14.8 20.8 18.7 23.1 
Agree 
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Art and Social Work & Health Therapy (Occupa- Home All 

Architecture Art History Criminology Technology Nursing Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Majors Majors Majors Majors Majors Candidates 



Responses. PLEASE ISDICA TE YOUR AGREEMENT OR DISAGREEMENT WTTH EACH OF THE FOLLOWING STA TEMENTS. 



(a) Students should have a major role in specifying the college curriculum. 



Not Computed 



(f) Faculty promotions should be based on student evaluations. 



Not Computed 



(g) Marijuana should be legalized. 



Not Computed 



(h) Divorce laws should be liberalized. 



Not Computed 
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Item numbers and word- All All All Elementary Secondary Freshman Senior 

ingfxom Public Data Under- Education Teacher Teacher Teacher Teacher Teacher 

Undergraduate Codebook Graduates Majors Candidates Candidates Candidates Candidates Candidates 



Responses PLEASE INDICATE YOUR AGREEMENT OR DISAGREEMENT WITH EACH Of THE FOLLOWING STATEMENTS. 



ITEM 380(i) Under some conditions, abortions should be legalized. 

1. Strongly ■ 5.6 12.9 7.8 8.8 6.2 9.7 4.2 
Disagree 14.2 2L2 15.9 25.6 15.1 18.5 9.7 

2. Disagree with 7.6 8.3 8.1 6.8 8.9 8.8 5.5 
Reservations 

3. Agree with 35.4 36.0 37.0 36.6 36.8 37.5 38.6 
Reseivations 85.8 78.8 84.1 84.4 84.9 81.4 90.3 

4. Strongly 49.4 42.8 47.1 47.8 48.1 43.9 51.7 
Agree 

ITEM 382(k) Capital punishment (the death penalty) should be abolished. 



1. Strongly I5.I 13.1 13.4 12.7 13.9 9.6 

^'^^^^^ 37.5 43.7 36.6 34.2 36.3 39.3 



13.4 
36.1 

Z Disagree with 22.4 30.6 23.2 21.5 22.4 29.7 22.7 
Reservations 

3. Agree with 22.6 22.0 23.8 26.1 22.5 21.7 24.2 
Reservations 6Z5 56.3 63.4 65.8 63.6 60.7 63.9 

4. Strongly 39.9 34.3 39.6 39.7 41.1 39.0 39.7 
Agree 

ITEM 386(o) Women are at least the intellectual equals of men. 

1. Strongly 3.0 3.0 2.5 2.8 2.3 1.2 3.7 
I^lsasree 11,4 9.8 7.9 7.8 7.9 8.9 6.8 

2. Disagree with 8.4 6.8 5.4 5.0 5.6 7.7 3.1 
Reservations 

3. Agree with 38.2 36.9 37.0 35.0 37.4 44.2 33.8 
Reservations 88.6 90.2 9Z2 9Z1 911 91.1 93.1 

4. Strongly 50.4 53.3 55.2 57.1 54.7 46.9 59.3 
Agree 



Responses. HOW OFTEN DID YOU DO EACH OF THE FOLLOWING DURING YOUR MOST RECENT COLLEGE TERM? 



ITEM 428(j) Argued with an instructor in class. 

I. Not at aU 60.3 60.3 61.0 

Z Occasionally 35.0 37.9 35.9 Not Computed. 

39.7 39.7 38.9 

3. FrequenUy 3,7 1,8 3.0 
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Art and Social Woric & Health 
Architecture Art History Criminology Technology Nursing 
Majors Majors Majors Majors Majors 



Tliers^y (Occupa< Home All 
Pharmacy tional or Physical) Economics Teacher 
Majors Majors Majors Candidates 



Responses PLEASE INDICA TE YOUR AGREEMENT OR DISAGREEMENT WITH EA CH OF THE FOLLOWING ST A TEMENTS: 



(i) Under some conditions, abortions should be legalized. 



Not Computed 



(k) Capital punishment (the death penalty) should be abolished. 



Not Computed 



(o) Women are at least the intellectual equals of men. 



Not Computed 



Responses. HOW OFTEN DID YOU DO EACH OF THE FOLLOWING DURING YOUR MOST RECENT COLLEGE TERM? 



(j) Argued with an instructor in class. 



Not Computed 
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Data wa^ obtained from tlie survey conducted by the Carnegie Commission on Higher Education and the 
American Council on Education (Survey of Higher Education, National Computer Systems Processing Center, 4401 
Wej>t 76th Street, Minneapolis, Minnesota 55435). Further mformation about selection of samples and items to be 
anal>zed can be obtained by s^riting to the Study Commission on Undergraduate Education and the Education of 
Teachers, 338 Andrews Hall, University of Nebraska, Lincoln, Nebraska 68508. 



Publication of this document at the University of Nebraska Printing and Duplicating Service was funded with 
a Grant from the U.S. Office of Education, Department of Health, Education and Welfare, However, the opinions 
expressed herein do not necessarily reflect the position or policy of the U.S. Office of Education, and no official 
endorsement by the U.S. Office of Education should be inferred. 



